CATS

'Children & Teenagers'

The Young Learners S/G Newsletter

JULY 1998

YOUNG LEARNERS SPECIAL INTEREST GROUP
CONTENTS
Letter from the Editors/ Forthcoming events
Sarah Burwood & Denise Clenton

page 1

IATEFL Manchester, Conference Report
Denise Clenton

page 2

Using bits of rubbish in the Young Leamer Classroom
Denise Clenton

page 4

Young Learners Madrid Conference Report
Eleanor Watts

page 7

Creative Writing in a Second Language
Eleanor Watts

page 8

'News from the Net'
Christopher Etchells

page 12

'The Andrew Wright Page'

page 16

Abandon EFL Coursebooks .....
Matt Allcock

page 21

Self Access Materials for Young Learners
Wayne Rimmer

page 24

Eat up Your Poem
Liz Clarkson

page 27

Book review

page 28

Summary of 32°d Annual IATEFL Conference
UMIST, Manchester, UK
14-18 April 1998
This years annual conference brought together around 1500 delegates from
over 75 countries. Participants from Albania to Zambia could be found
listening to the plenaries and talks, perusing the books on display, debating
issues over dinner or simply chatting about current EFL trends in one of the
bars. It was the usual combination of social interaction and professional
development.
Whatever your main area of interest you were bound to be able to find
something of interest in the main conference programme as well as the social
programme. Each special interest group had its own 'track' which highlighted
the range of different sessions on offer. In addition to the SIG tracks,
sessions related to specific SIGs could also be found in the main conference
programme from Applied Linguistics, to ELT Management, Research, Teacher
Training and, of course, Young Learners.
To give you an idea of the sessions of interest to Young Learner SIG
members here's a summary of those highlighted in the conference
programme. In future issues of this Newsletter we hope that some of you will
be able to write up your talks for us, so that those people who were unable to
go to Manchester or couldn't fit in all the sessions they wanted to see can
read about them!

Session title

Speaker(s)

Teaching with big chunks

Mytris Mixon, University of San
Francisco
Debbie Smith, Pilgrims, Canterbury

Activities for developing English
through the school curriculum
A cultural course for
advanced/bilingual teenagers
Talking stories- shared meaning
shared_ language in the primary ·
classroom
Developing reading comprehension
skills with young learners
One year on: Feedback on the
cambridge Young Learner Tests
Ways of creating stories with young
learners
Enjoy your English lesson
'My mother likes it': children's
attitudes to learning English.

Sarah Burwood, Bell Young Learners,
Saffron Walden
Jennifer Jarvis, University of Leeds

Zsuzsa Kuti, Budapest TT College
Primary Practice School
Margaret Matthews, UCLES,
cambridge
Andrew Wright, Freelance, Hungary
Irena Novakova, Bell School, Prague,
Czech Reoublic
Jayne Moon, University of Leeds
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Towards whole learning

Carol Read1 Freelance, Spain

Young learners marching to a
different drum: creating intrinsic
motivation
The effect of stories on young
learners' oral discourse.
Games children make.

Elizabeth Edmonds, British Council,
sana'a, Yemen

Words, words, words- vocabulary in
teaching young learners
Communication skills for life
Neurological insights into early
foreign language learning and
teachina.
Exploring learning processes.

Ines Guerra, Sociedade Brasileira de
Cultura Inglesa, sao Paolo, Brazil
Caroline Linse, Univeristy of North
Carolina
Nina Babic & Daska Domljan, Scoot
for Foreign Languages, Zagreb
Debbie Critchley, British Council,
Amman, Jordan
Cem Alptekin, Bogazici University,
Istanbul, Turkey

Maria I Cunha, CAP-UFRJ, Rio de
Janeiro1 Brazil
Strategies to integrate young learners Mina Patel, Pilgrims, Canterbury
into mainstream classrooms.
MFL orimarv schoolteachers' profiles. Sissy Gika, University of London
Bringing folk tales to life.
Daniela Krajnakova & Greta Lukacova
Basic School, Presov, Slovakia
*Apologies if any sessions have been omitted in this list!

Next year the conference moves from England to Scotland and promises to be
bigger and busier than this year. So starting thinking about your proposal now
and who knows, perhaps next year, you11 be one of the many participants
enjoying the delights of the 33rc1 Annual IATEFL Conference in Edinburgh.
Denise Clenton.
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USING BITS OF RUBBISH IN THE YOUNG LEARNERS'
CLASSROOM
Edited by Denise Clenton
For those of you who were unable to attend the Young Learner's Open Forum
at the IATEFL conference in April, here are some of the teaching tips devised
by those who came along! Participants were asked to think of ways of using
bits of rubbish. Toe winning idea (decided by voting) received a selection of
teacher's handbooks.
If you have often wondered what to do with those bits of rubbish you seem
to accumulate, look no further! It seems that anything car} be used in the
young learners' classroom. What could you do with some of these?

a shelf
a birthday card (Snail)
a Christmas card
a pine cone
a plastic inflatable globe
a piece of tinsel
a plastic watch
a gold egg-shaped candle
a yo-yo
some coloured balloons a multi-coloured comb
an origami kit
a plastic frog
a set ofplastic coloured triangles a hairbrush
a twig
a small stone
a plastic egg with a game of tiddlywinks inside
The winning prize : Treasure Hunt (Plastic egg and coloured comb)
Donald Sargeant and Matgorzata Sypniewska
1.
Give the students clues (read them out or write them out and stick
them around the room)

You can eat it for breakfast
It breaks easily.
It's not square/ but it's not round.
7nere's something inside it.
You get them at a holiday but not at Christmas.
You use this every morning but some people don'l:! (Bald people).
It has teeth but it doesn't bite.
. You may have one in your hand bag.
2.

3.

Students have to guess what the two objects are by reading the clues
and then have to find the objects (the plastic egg and the coloured
comb) hidden in the classroom.
Once objects have been found they then go on a search round the
room to find the words that collocate with either EGG or COMB. Words
are written are card stuck on the walls and could include the following:
boiled, soft:, scrambled, lay, eat, chicken, hen
head, hair, wig, doll, teeth, shampoo, brush
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Hairbrush and watch
Bruce McGowen and Elizabeth Edmonds
Use the hairbrush as a stimulus for creating stories about a hedgehog.
An inflatable globe
Juup Stelma and Zeynep Onat
To be used with 12-14 year old students
1.
Inflate the globe completely.
2.
Tell the students that the world is threathened by a disaster.
3.
Elicit possible disasters, e.g. pollution, earthquake, flooding etc.
4.
Ask students to decide on one of the disasters (possibly according to a
criteria, i.e. the most dangerous).
5.
Tell the students they have to brainstorm possible solutions to
overcome the disaster in the time it takes the teacher to deflate the
globe between his/ her hands!
Piece of tinsel
Diane Phillips and friend
This activity is to be done in pairs. Each pair has a long piece of tinsel
(it could also be done with string but it's more fun and seasonal with tinsel).
One student in the pair closes their eyes and creates a shape by touch only.
At the same time explaining what s/he is making (thinking aloud), e.g. "I'm
making a head, and a body and a tail," etc. The other student in the pair
then guesses what his/her partner has made. Open eyes and look at the
shape. Then students swap places.
Variation: The second one of the pair can write down the description.
Plastic frog and twig
Vera Miodragovic
Use the plastic frog and the twig as a stimulus for a story. How many colours
are there on the frog and do they stand for anything in particular?
Birthday card (snail picture) and small stone
The unnamed participant here suggested this activity could be done with
early beginners in their second year of primary school, perhaps 8 years of
age. As the words both begin with the letter's', students could work on letter
formation and sounds.
1.
Put the stone in a b.ag. Students feel the bag and guess what's in it.
2.
Draw a snake in the· shape of a letter 'S'.
3.
Make the sound of the snake hissing, write 's' and imitate the sound.
Students make the sound too.
4.
Trace the curly sections of the snail to practice letter formation.
Many thanks to everyone who participated and apologies if we haven't
included your idea here. if you have further ideas please send them and we11
include them in the next newsletter.
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Young Learners Madrid Conference 6 -7 February 1998

The sub-title of this event was "Creating a positive and practical learning
environment" which was exactly what the conference achieved. Every event I
attended was targeted at practising primary school teachers of English and
provided useful ideas that could be tried in the classroom. There was a
wide variety of workshops on offer - the only problem was choosing which to
attend. There was a good display of books and the organisation ran like
clockwork, so that the general atmosphere was relaxed, friendly and
efficient.
Each of the three plenary speakers gave clearly structured,
thought-provoking talks. Carol Read opened the conference with a session
entitled "Towards whole learning". She looked at what makes leaviing whole
for children and ways of integrating the development of foreign language
with children's overall development. She presented a range of practical
ideas for organising child-centred, activity-based learning that linked
English to other areas of the curriculum. She used a colourful "C wheel"
as a focus for discussion of the place of curiosity, creativity, challenge
and other "C words" in bringing about whole learning. Carol is a
consultant to UCLES and runs courses for teachers and teacher trainers all
over the world. She is at present based in Spain.
The following morning, Sara Phillips talked about "Thinking - that other
skill!" She pointed out that although language and thought are clearly
intertwined, this is often not so in language classes. Our focus is so
often on the language itself, or its communicative functions, that we
forget it can also be a tool for thinking. Sara suggested ways of getting
children to look for alternatives to the obvious and to develop their
multiple intelligences- using different coloured hats to represent
different types of thinking and some of De Bono's recent ideas. Sara is
the author of a number of books for and about young learners and now
teaches at the University of Santiago de Compostela, Spain.
The closing plenary was given by Maria Felberbauer and was a wonderfully
clear exposition of the exciting "Lollipop Project" in Austria. This is an
innovative programme that combines foreign language teaching with subject
teaching to children as young as six. They learn language by intuition and
imitation rather than by employing cognition and logical thinking. She
gave a detailed evaluation of the project over the past six years and
demonstrated its encouraging results. Maria is a teacher trainer in Vienna
and has been involved in developing foreign language programmes for primary
and secondary schools. She co-ordinates the "Lollipop Project" and also
works at the Austrian Ministry of Education and Cultural Affairs.
Finally, mention should be made of Teresa Reilly and Maria Trivino of the
British Council, Madrid. Their hard work enabled all of us to enjoy a
well-organised and stimulating the conference.

Eleanor Watts
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Creative Writing in a Second Language

Eleanor Watts

It is easy for language teachers to forget that the purpose of writing is
to express ideas. All too often, we know exactly what we are going to
read when we start our correcting in the evening. This is usually because
we have given our students dull, predictable language exercises. We have
done this because we feel safe if there are secure boundaries which keep
our pupils from making mistakes. Also they may not have the tools - the
vocabulary and command of English structure - with which to write their
individual ideas.
In this article, I hope to show practical ways of getting second language
learners to surprise us with their own thoughts - even when their English
is very limited. I'll look at two ways of generating writing on a single
subject, since different teachers teach at different levels (even in one
class). To show that it can be done, I'll also include examples of _
children's writing done as a result of the suggested lessons.

Creating a monster
Early learners
When children are not self-confident in English, they need the help of a
language framework on which to hang their own ideas. For example, you
might ask them to draw a monster first and then compare each of its
features to something else. Ask them to make up a name - it might be
Zangabang. Then write the following substitution table on the blackboard:

Zana bang's

teeth
eyes
ears
mouth
nose
hair

are
Ii k e .........

is

When the children have a language structure to help them, ask different
children in the class to compare the different parts of the monster to
words they already know in English. You will find that the children's
imaginations are far more fertile than yours! As they describe the monster
for you, draw it on the blackboard. Don't worry if your drawing is not
perfect. The children won't mind.
Then dean the blackboard (you·don't_want them to copy your picture) and
ask them to draw their own. Before they draw, ask them to think what each
part of the monster's body looks like. Drawing the picture will help them
to write their descriptions. Although they can use the sentence structure
on the board, each picture and piece of writing will be different - an
expression of the imagination of each child.

fSee Sample 1]
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Advanced learners
Children who are already good at English need to be fed with better
English. I don't just mean grammatically correct language - l mean good
literature. No, please don't accuse me of snobbery. What l mean is that
we shouldn't condescend to children and give them milk a.qd water. We
should give them what we enjoy ourselves - though perhaps in smaller
quantities. I, for one, enjoy Lewis Carroll, but realise that his language
is very difficult for the second language learner. However, one verse of a
poem can stimulate a lot of talk, fun - and creative writing. Take this
verse of Jabberwocky from Alice through the Looking Glass:
And as in uffish thought he stood,
The Jabberwock, with eyes offlame,
Came whiffling through the tulgy wood
And burbled as it came.
Now neither you nor I know the precise meaning of uffish, Jabberwock,
whifjling or tulgy and these words do not appear in the dictionary.
However, it is clear from the context that Jabberwock is a noun, whiffling
a verb and tulgy an adjective. As you ask the children to suggest the
meanings of these words, they are learning unconsciously to use the same
parts of speech. For whiffling, a bright class of ten and eleven year olds
thought of whistling, shuffling, winding, whirling, sniffing and
whispering. Each of these words conjured up a completely different picture
of the monster - individual to each child, though to some extent directed
by Lewis Carroll's nonsense word.
After an enjoyable discussion of the possible meanings of the poem, the
children were freed into the realisation that they too could make up words
- so long as they used them grammatically. They then set about their own
monster poems. Here is one of them - not bad for an eleven year old
writing in a second language!
[See Sample 2]
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News from the Net
Have you 'Discovered the Net' yet? Or are you one of those people who
wonder what all the fuss is about and hope it will go away?
Either way, I hope you'll find this series of articles on using the Internet in
teaching English to Young Learners interesting, stimulating, useful..
First off, you should know that the Young Learners SIG now has its own
Internet web site at http://www.countryschool.com/younglearners.htm
It's your web site and I hope you'll visit it soon.
If, however, that Web address is gobbledygook to you, never fear! This series
begins at the beginning with a description of the Internet and what it can do for
you and will proceed, in future articles, into greater depth. At any stage I would
welcome feedback: comments, ideas, criticisms, whatever .. Send email to
etchells@countryschool.com or you can send snail mail to me at The English
Country School, Lillesden, Hastings Road, Hawkhurst, Kent TN18 4QG.

Why use the Internet?
1 . You / your students can correspond with people on the other side of the
world for the price of a local telephone call.
2. You can download teaching resources and discuss teaching issues with
other EFL professionals around the world.
3. You/ your students can have access to colourful, magazine-style resources
on just about any topic.
4. You / your students / your institute can publish information for viewing by a
potential audience of millions of people around the world.
5. Your students can get advice on grammar, spelling, reading, writing,
listening, etc, whenever they want, 24 hours a day....

And here are some more good reasons..
1. The Internet is environmentally friendly: electronic mail involves no paper,
ink or other consumables, it involves no post van collecting and delivering
the mail or plane transporting letters across the skies.
2. YL-SIG members live all over the globe: email communication makes it
possible to stay in touch - literally 'network' - with everyone else, quickly and
easily.
3. Because they live all over the world, EFL teachers find it difficult, expensive
and fuel-consuming to get to meetings and conferences. Email
communications - even 'virtual meetings· - are an environmentally friendly
and inexpensive alternative.
4. Email makes it possible for everyone to participate, wherever their location,
North, South, East and West.
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5. The Internet is bulging with free resources on all sorts of pedagogical
issues.

What is the Internet?
The Internet is a global computer network made up of hundreds of smaller
networks linked together by the international telephone system. These
networks are run by governments, academic institutions and corporations.
Individual users or smaller companies link into this matrix of networks by
connecting to a nearby node via a telephone line.
The Net can be used to send and receive messages - electronic mail, or
'email' - and also offers the opportunity to participate in discussion groups called Usenet or newsgroups - on thousands of topics. The World Wide Web
allows users to publish multimedia pages (containing text, graphics, sound
and video) for other people to view. A system called hypertext allows users to
jump to another part of the text - or even information contained on a computer
thousands of miles away - simply by clicking on a highlighted word. This offers
the opportunity to 'surf the Net', following hypertext links from one document to
another, which can be enjoyable

Getting on line
If you're not on line, it's in your, your students' and your institute's interest to
get on line as soon as possible. You'll need a computer, a modem, an Internet
service provider and a 'phone line. With Windows software you need at least a
486 machine with 8 Mb of RAM. The modem should be at least 28.8 bps
(V.34).

If this is jargon to you, don't worry: just as you don't need to know how a
television works to watch it, so most new computers are sold with all the bits
and software you need: you just plug them in and go. If you have an existing
computer which you want to adapt, take it to your nearest computer supplier:
it's usually simple to fit the parts and install the software. Choice of an Internet
Service Provider will depend on local circumstances so take local advice. You
should allow for the cost of a local telephone call whenever you are on line;
your Service Provider will also make a monthly charge which is usually
modest (around £12 in the UK). Once you have an email address, your mail
will go to your email addr~ss even when your computer is switched off.
Checking your email takes just a few seconds daily and messages can be
read and replied to off line. Your Internet Service Provider will also provide
you with the software you need to access news groups and browse the World
Wide Web.

Once you're on line..
First stop, of course, should be to your new and friendly Young Learners web
site ( http://www.countryschool.com/younglearners.htm ). There you'll find a
description of what the YL-SIG is and does, details of forthcoming events, a
description of the contents of the last five newsletters and - best of all - an
extensive list of Web resources relating to the teaching of English to young
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learners. Bookmark this page! You'll want to come back again and again. You
can see a printout of part of the listing below: you just click on one of the
underlined links for more information.
fj T eachmg f nghsh lo chdd,en IAT EFL YL-SICi

w

- M1crosofl lnlemet Explo1e1

!I§ £J

Korea's ESL Page: developed to assist part-time ESL instructors in preparing lessons for young
learners in Korea. Various lesson plans and interesting computer software to download - eg.
'crossword development kit', 'children's crossword puzzles with pictures', 'spelling game with
sounds (age 5-9)', 'talking teacher for Windows', 'Talking numbers for Windows', etc.

_J

Lesson Plans-Activities submitted to ESL Teacher Connections - cartoons, picture books,
tic-tac-toe, effects & causes, etc., much of which can be used by children.
Lesson Plan Page - a series of links by Alberta University to various EFL / ESL lesson plan sites on
the Internet.

PIZZ.AZI: excellent resource for People Interested in Zippy and ZAny Zsribblings'. For use with
EFIJESL students of all ages, high beginner upwards Poetry, fiction, 'Bag ofTricks', creating
tongue twisters, etc.
RaF a RaF a:is an EFL / ESL simulation to teach cross-cultural awareness. Participants find out
what it feels like to be the one person in a group who is different.

I hope you'll find the Young Learners web site a useful and interesting place.
It's not complete and if you know of sites that should be added, if you have any
comments as to how the site might develop, or if you just feel like saying hello,
please drop me a line. I promise to publish in forthcoming articles any
specially interesting letters I receive. 1

Next issue: using Newsgroups for networking and professional
development; and a more detailed look at some web sites of interest to
teachers of EFL / ESL to you11g learners.

[Christopher Etchells is Director of The English Country School, a residential
English Language and Activity summer school in the South of England for
young learners. He has recently joined the IATEFL Young Learners committee
with particular responsibility for designing, publishing and developing the
Young Learners web site.]
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Welcome to the home page of the

Young Learners
Special Interest Gronp of IATEFL

.. supporting everyone involved in teaching English (EFUESL) to Young Learners
About the Young Learners SIG I About IATEFL I Young Learners SIG Newsletter
Join the Young Learners SIG I Web resources I Events

-----------··....

_ _ _ _.,,,...,:m,;tt,....

""""""""'"..,..,

© Copyright 1997-98 Christopher Etchells.

This Young Learners site is maintained by Christopher Etchells at The English Countrv School.
If you'd like to add a link or make any suggestions please send your comments to
etchells@countryschool.com
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The Andrew Wright Page
Thirteen things you can do
with these faces! - '1000+
Pictures for teachers to
copy'

Activity 2
The class brainstorm all the words for
feelings they know onto the blackboard.
In pairs or groups they take it in turns to
make a facial expression (perhaps
adding bodily action) in order to
represent one of the words. The others
try to guess which word the student is
expressmg.

Andrew Wright
The faces are takenfrom a picture
dictionary ofdrawings called, 1OOO+
Pictures for Teachers to Copy,
published by Longman, which I wrote
and illustrated. Here are some things
you can do with them. You must
decide which classes the ideas are most
appropriate for and whether or not you
have to adapt them.

Activity 3
Pairs select two of the faces and then
imagine a relationship and incident
between them. They write the dialogue
and act it out for other pairs who must
try to say which drawings they based
their idea on.

Activity 1

Activity 4

Photocopy the page of faces and whiten
out the words. Photocopy the page
without words.
Photocopy the pictures for each student
or make a transparency for the overhead
projector and show them to the whole
class.
Explain that they are from a book which
is like a dictionary and that the artist has
tried to illustrate various words for
feelings.
Show the students the list of words in
random order and ask them to discuss
and decide which word goes with
which picture.
Compare the class matching of words
and pictures with the words I used in
the book (mine may not be the.best
matching!)
Suggest how a face might be re-drawn
in order to make it more appropriate as
an expression of the word I have .
a11ocated to it.
Here is the list of words I used in the
book in order left to right and down the
page: angry, arrogant, bored, cold,
confident, determined, disappointed,
frightened, horrified, hot, innocent,
jealous, kind, lonely, lovestruck, rude

Pairs select two of the faces and then
create a telephone conversation between
them. The pairs take it in turns to act
the phone call out for other pairs.

Activity 5
Give each pair one copy of the faces
and ask them to add a thinks bubble and
a speech bubble for each face ...Each
face should be chosen to respond to one
other face on the sheet. Other pairs
must decide which two faces go
together.

Activity 6
Give each pair one copy of the faces
and ask them to write one sentence for
each face on a separate piece of paper.
The sentences should not be in the same
sequence as the faces. Other pairs try to
match the sentences with the faces.

Activity 7
As in the previous example but you give
the situation, e.g., you say that
something has happened to one of the
people and the other one is asking
him/her about it. (Accident. Received a
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angry

arrogant

bored

cold

confident

determined

disappointed

frightened

'
horrified

kind

hot

lonely
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innocent

jealous

lovestruck

rude

sad/happy letter. Heard some news
which makes the person angry.) Jim
Wingate I one of his many excellent
publications, refers to one of the people
being lonely and the other asking
her/him what s/he is doing, where s/he
is, what s/he can see/ bear, what s/he
has just done and is going to do next.

at last two more bits of information
about their character and the questions
which would elicit that information.
These faces and characters can then be
used to form the basis of a community
of people and context for the use of any
language items the students are learning
and need practice in.
They can then begin by walking around
the room talking to each other as if they
were their characters and using the
questions agreed upon earlier in order to
talk to other people.
Later friendships can be started,
quarrels started, rumours spread etc.
Later the characters can talk about their
happy/unhappy momeQts and values
and hopes.

Activity 8
Groups of four. One pair selects two
faces and each student takes on the roles
of one of the people and begins a
dialogue. After two minutes you
interrupt and say that another student
should choose one of the faces and join
in the conversation. After another two
minutes the fourth student chooses a
face and joins in too.
Each group should perform their 'play'
for anther group or the whole class.

Activity 12

Each student takes one face and then
writes three paragraphs saying what is
happening to the person now, what has
happened before and what is going to
happen next. Other students read the
paragraphs and decide which face was
the basis of them.

Each student chooses one of the faces
ad then imagines the situation which
gave rise to the expression on his or her
face. They should write this down.
Groups of four. The students take it in
turns to interview each other. The three
people asking the questions should try
to find out who the person is, what has
happened, what s/he is saying and
feeling. The student responding should
try to limit the answers to Yes and No.

Activity 10

Activity 13

Pairs of students. Each pair takes a
face. Each student writes a letter lo his
or her partner inspired by their own
expression. The letters are exchanged
and responded to. In this way there are
two conversations by correspondence
taking place.

Photocopy the whole page for each
group of students. Cut them into
individual pictures. The groups make
up a siory illustrated by the faces and
based on the words.

Activity 9

Activity· 11
Photocopy and enlarge each face onto
A5 sizes of card. Give each student one.
of the faoes. Ask the students to draw
on the faces adding extra information,
for example hair, glasses, earrings,
stubble, beard, scars, colour...Discuss
with the students the sorts of questions
they can ask in English to find out about
someone. Agree on these and write
about five of them on the board. Ask
the students to invent answers to the
questions for their character and to add
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Some ways of using stick actions '1000+ Pictures for teachers to
copy'
Andrew Wright

Activity 5.
If you let the students cover the board with drawings
as a result of the previous activity then you might like
to do the following activity which gives practice in
the past continuous form of the verb.
Erase part of each drawing so that it is a real challenge
to identify what the action is.
Then ask the question, What was he/she doing?
(Class tries to remember)
Then, Whose drawing was it?
Then, John/Mary what was he/she doing?

You, the teacher, are the best person to
decide which of these activities you can use
and whether you should adapt them for your
different classes.
You can either photocopy the sheet and give
each student a copy or copy the sheet onto
an overhead projector transparency and use
it with the whole class.
You can also enlarge each drawing on the
photocopier and make picture flashcards.
You can also make a large poster of the
pictures by hand.

Activity 7

Activity 1

Agree with the students on ten points of time during
the day. Ask them to draw a picture and a clock for
each point of time to illustrate what someone does
every day and another set of pictures for what they do
on Sundays.

Activity 6
Tell the students to copy five of the actions Ask the
students to show their five drawings to at least five
other students who should try to guess what each
drawing is supposed to represent.

Brainstorm with the class all the verbs of action they
know and write the words on the board. Ask pairs of
students to decide what each of the drawings
represent. Tell the students that the drawings are
taken from a book and that the artist has tried to
illustrate twenty words. Compare the words I tried to
illustrate with the words the students chose for each
picture. If there is a difference in some cases tell the
students that the artist is not automatically right!
Discuss how the drawings could be improved to make
them less ambiguous.

Activity 8
Tell the students to make strip drawing stories by
copying the actions. As the student makes up the
strip story so the story itself begins to crystallise in
his or her mind. Note it is easy for the students to
trace the figures through thin paper and to build up
their pictures in that way.

Activity 9
Research into telepathy ( communicating without
speaking)
Pairs. Students take it in turns to either think of one
of the actions or to put their finger on the drawing of
an action without their partner being able to see which
it is. Their partner tries then to guess which picture
their partner is thinking about. Each pair tries this
twenty times and keeps a record of how many are
successful guesses. Results from all pairs are
compared and, using these research results, the class
decides if telepathy is real.

Activity 2
Ask the students to put the actions into their order of
preference for themselves. They should write down
the words for each one. Ask the students to write
down another list of words of action in the order they
think one of their friends might have chosen.
Compare lists

Activity 3
The students take it in turns to mime one of the
words and the others try to guess which one has been
mimed.

Activity 10
Pairs or triads take one of the drawings and invent as
much as they can about: who the person is; where
they are; what they are doing; what they were doing
just before the picture; what they will be doing just
after the picture; what they are feeling, thinking and
saying; what other people are thinking, feeling and
saying.
The students then separate from their partners and
then go to other students and tell them about their
person.

Activity 4
Ask one student to come to the board and to draw one
of the actions. Other students call out what they
think the action is. The student can stop after
drawing each line saying: What's he going to do?
and when the drawing is finished or nearly finished;
What's he doing?
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Activity 11
Pairs or triads take ten of the actions, put them into a sequence and invent a story about them.

Activity 12
You and/or the students take it in turns to describe (rather than name) an action. The listening students must put
their finger on the drawing they think you are refcning to.
Speaker: I'm going to kick the ball!
Listeners: (point at the picture of someone playing football)

Activity 13
Memory challenge. The class tries to remember all twenty pictures. Repeat but remember pictures in sequence.
Repeat but this time do the activity in pairs.

Activity 14
Choose a picture and tell your neighbour what your own personal associations are with that action.

CJ
carry

eat

cry

~

fight

JUmp

CJ

ffl
kick

look at

read

ride

sit

love

run

sleep

telephone
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SUMMER TIME = SHORT COURSES = TEENAGERS ON
HOUDAY = TIRED TEACHERS = TIRED LESSONS

-

ABANDON EFL COURSEBOOKS
AND USE

BOOKS ON

AND SO ON!

Don't get me wrong, I am well aware that many good teachers use good
coursebooks well. However, there can be no harm in having another string
to the proverbiaJ bow, and it is on this premise that I base the following.
A common complaint from EFL teachers in the summer revolves around
dissatisfaction with a coursebook used. Frustrations in the staffroom
might be along the lines of - "We've only used it twice in three weeksN
"My students are bored with it and so am I."

BUT WHY CHANGE?
THE CASE FOR A DIFFERENT
RESOURCE

THE CASE FOR EFL COURSEBOOKS
Students and parents expectations of
learning and monies worth

Students more involved in the choice of
material

Coursebooks are tried and tested and
those written for short courses are
getting better and better

Students experience something
different to that which they get at
home

Teachers are tired in the summer and
feel more comfortable with what they
know

Coursebooks are not written with your
students specifically in mind
It can enliven your teaching

Evaluations of progress are more
accessible in coursebooks

Great for motivation·

Few among us use coursebooks every lesson, and I am not suggesting that
you adopt this approach with your students' new resource.
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WHO HAS WHAT?*

Just as no single coursebook is designed specifically for your students, no
single replacement is ideally suited to an entire class. A book on knots is
not everybody's cup of tea!. Here we will focus on:
12 students = 12 different books
MY UFE WILL BE HELLI
I'LL HAVE NOTHING TO DOI
THE CLASS WILL BE IMPOSSIBLE TO CONTROLI

NOT TRUE. As with any task based approach the teacher's role becomes
that of a facilitator rather than the font of all knowledge. Your role as a
teacher centres around e·nabling your students to exploit their resource
in as interesting and motivating a way as possible.
HOW?
USE YOUR STUDENTS AS THE KNOWERS
"LANGUAGE" ACTIVITIES

With guidance your students can create activities for their classmates Possibilities might include your students creating
vocabulary - labelling activities, crosswords, wordsnakes, spider
maps
dictations gap fills comprehension questions
ENCOURAGE ROLEPLAYS & DEMONSTRATIONS

A would be sailor in a class of 14 - 16 year olds began the first lesson of
everyday on a three week course by providing us with a small piece of
rope and teaching us a new knot.
HELP YOUR STUDENTS GIVE CLASS TALKS

Encourage your students to prepare well - extend this to beyond the talk
· itself, and help them to create tasks for the other students to complete
as they listen to the talks. If the students are willing you might want to
video the talks. Be clear as to why you are recording this, and avoid
turning souvenirs into language analysis tools, unless this was agreed with
your students initially.
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*If you are thinking along the lines of your class using a class reader, then have a look at
"Class Readers" Jean Greenwood

ALLOCATE YOUR STUDENTS WALL SPACE
Assign your students some wall space. Encourage them to treat this space
as an extension of their course file. Ask them to devise a reading chart
where they can keep a record of the time they spend on the resource.,
Suggest they create collages, use photocopies for displays, and display
new phrases and expressions learnt, that they think others might be
interested in.
BEWARE
As many of us have experienced, students often regard ~hat is new with
suspicion. You will need to spend time with your class raising their
awareness of what you expect from them. You will also need to signpost
clearly why you ask students to do certain things. Ensure also that your
students reflect on what they have done, and how it has helped them with
their learning.

Parents perceptions of what constitutes learning may not coincide with
our own. The importance of your students maintaining their file, and
keeping a record of the processes they have gone through in order to
achieve the tasks you designed together, is paramount, if parents are to
feel they have spent their money well.
CONVINCED?
Just as our students are wary of new approaches, so are we as teachers.
However if you feel your summer is crying out for something a bit
different, then give it a go. You may be pleasantly surprised.
Alternatively start off more gently and try using a single reader with the
entire class.

Following several years , teaching in Spain, Matt has been based at the
Cambridge Academy of English since 1993. He is jointly responsible for
their Young Learner programme, and has developed the range of courses
on offer, to include residential courses for 10 -13 year olds, as well as
homestay for teenagers.
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Self-Access Materials for Young Learners

Most teachers today would agree that learners taking responsibility for their own
learning is a desirable objective. 'Learning to learn' plays an important part in the
programme of the Council of Europe for the promotion of language learning in its
member states (Trim, 1997). There are many forms learner independence can take.
Self-access is a facility that provides learners with materials which they can select
according to their needs. This facility could range from a portable trolley of magazines
and worksheets to a custom-built centre with full audio-visual and computer resources.
Most of the discussion of self-access has been centred on creating appropriate
material and guiding learners in the selection and exploitation of that material (Sheerin,
1989; Newton and Kell, 1998). However, the context of such dis~ussion has almost
exclusively been adult learners and their needs. The majority of published material has
been designed for adults rather than young learners; for example, the first volume of
Learner Independence Worksheets (IATEFL, 1994). This is somewhat disappointing
given the massive interest in teaching young learners and the many methodological
advances which have flowed into adult ELT from primary or secondary education, for
example project work. Indeed, one could argue that self-access is becoming
increasingly appropriate for young learners with the large class sizes that are a feature
of most schools in the state system around the world. As Jackson points out (1998) the
development of a self..access resource allows greater individualisation in such
circumstances.
The paucity of self-access material for young learners became apparent to me as we
began setting up a self..access centre for young learners in a Bell associate school in
Thailand. We have had to create most of the material themselves which puts a lot of
pressure on our time but does allow us to produce tasks which are tailored closely to
the needs and interests of our learners. From our experience I would like to offer a list
of considerations in producing materials for young learners.
1. Consider the scope of the self-access facility and the resources y~u have available.
You may be lncky enough to get a separate buti'get for the project or you may have
to rely on existing resource material.
2. Does what you want already exist? If it does, you have saved yourselves a lot of
time. This is unlikely with young learners, although coursebooks for this age group
often feature activities to develop learner independence, for example Cambridge
English for Schools (Littlejohn and Hicks, 1996). Be wary of 'off the peg'
material, it usually requires some modification.
3. Give those involved the time and support to produce materials. Without guidance
and specific time to work on the project their results will be poor.
4. Presentation of the material is crucial. Young learners won't be stimulated by drab,
closely typed pages. illustrations, colour and interesting fonts will catch their eye
and help comprehension.
5. Consider using Ll for the instructions.
6. Have the most basic and lucid referencing and retrieval system you can. Children
will get frustrated if they can't find the answer key. We have a colour system for
levels which ties in to their coursebook they use. So, pupils on the 'pink'
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coursebook ( elementary) in their mainstream class are directed to material with a
pink sticker.
7. Laminate the original worksheets to preserve them longer.
8. I would suggest classifying materials by topic ( food, the house, space, etc) or by
the four skills. Children are not likely to head for a grammar section. Therefore, a
worksheet practising the present simple, where learners listen to a tape about an
alien and draw what it looks like, could be in the 'monsters', or the 'listening'
section.
9. Material should give children the option to work in pairs or small groups if they
want to. Self-access is not about working in isolation (Dickinson, 1987).
10. Use material and tasks which are motivating and relevant for young learners. For
example, writing a formal letter is not something most children need to do yet so
this task type wou]d not be appropriate.
11. Tasks need to be at the right cognitive level for young learner~. For example,
inferencing is a cognitive skill that is acquired relatively late in adolescence.
Therefore, asking primary learners to solve a mystery story by making a series of
inferences from clues in the reading text would be unfair.
12. Children like tasks to have a definite purpose and result, perhaps filling in all the
blanks in the pop song, or winning the speaking board game. This is another reason
why activities that resemble grammar practice worksheets will not appeal.
13. Don't make tasks too long or complicated. This leads to frustration.
14. If possible, pilot your material on a sample of the group of young learners you are
aiming at. If this is unfeasible, at least have a quality control system which allows
colleagues to check and comment on provisional material
15. Evaluation of the material in use should be formative and summative. Observe
how learners use a specific activity, what works well and what works less well;
keep a record of how well used each activity is over a certain period. Evaluation
will enable you to modify existing material if necessary and it will feed into the
creation of new material.
Much of the above is generalisable to any age group, however there are clearly
special considerations in creating material for young learners which those with limited
experience of teaching children may·attempt to minimise. We should look to those who
teach young learners as the providers of the necessary material, not 'professional'
materials writers who write outside the specific context of our situation and who may
not be still involved in teaching young learners. This puts yet more responsibility on the
teacher and consequently an institution setting up a self-access project of significance
needs t_o respond with support, in terms of training and time, for those inv olved. But
just as the role of the learner has changed in learner independence, so h as that of the
teacher. Projects like self-access empower teachers by giving them the belief that they,
rather than 'e;\.'})erts', are in the best position to maximise the effectiveness of their
children's learning environment.

Wayne Rimmer
Assumption Thonburi-Bell Language Centre
Thailand
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Eat up your poem
Liz Clarkson
fiR££RS

Two words both representing an anathema to the average 8 to 1 I year old, but usually
judged desirable by society. Figuratively speaking, though, there may be no problems
at all and digesting both can turn out to be a way of learning a little more English. At
the same time the realisation that a poet is born can be an exhilarating experience.
Here's something that worked ........... hope it works for you and your students.
Take any old seed catalogue and go straight to the back where you find the pictures of
fruit and vegetables - thrilling so far? not exactly - but go on untif you come to the
giant ones - the monster leeks, gargantuan cabbages, the giant tomatoes, rotund
radishes, stunning strawberries and the enormous turnips. We're now in the more
familiar world of the Guinness Book of Records and the child is yet to be born who
can resist a peek.
Next, take a simple poem to start you off - look no further than Paths into Poetry by
Joanne Collie and Gillian Porter Ladousse (OUP). Tum to the Salad Poem by Adrian
Henri which you may want to shorten and adapt depending on what context you want
to provide. From the seed catalogue get each student to choose and cut out the
pictures that they feel best illustrate the colour words and the plant words.

CJ

Posters next - each student sticks the pictures on a sheet of A3 - an individual visual
choice of how to display them. Your bit next - give the class a list or a pile of cards
with words that mean BIG (you can cheat and use the Mr Men books!). With those
and words from the poem - make a word and picture salad. ( samples of the real thing
are very helpful at this point).
Stick on the wall - run through the words - a little help from your friends ( and teacher)
and a free form poem is discernible. Sign with a flourish as all true artists and poets
do - then stand back and admire.

Liz Clarkson
Head of'Overseas and Associate Schools
Bell Educational Trust
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BOOK REVIEW
New Stepping Stones 1
Ashworth and Clark
ISBN 0-582-31127-6
Longman
There are four books in the new Stepping Stones series, each accompanied by a teachers' book, cassettes and
an activity book.
I liked the first series of ' Stepping Stones' very much and wondered how the authors had improved or updated
the new series. Although one should never judge a book by its cover I must admit I did like the old covers. On
' New Stepping Stones I' the leaping cat and accompanying friendly frog and fish have been 'cartooned' and
the cat now wears a rather cheesy grin!
But what's new about 'New Stepping Stones?'.... I have picked out several new aspects of the book which
appealed to me.
The book is divided into three topics: Pets, School, Families and the Body all suitable for students at primary
age (6, 7, 8 .. ) just starting English. These topics continue into book 2 when the students look at wild animals,
homes, food and clothes. A very attractive addition to the series are the sections on Festivals - Christmas and
Easter are covered in book L Halloween in book 2. There are lots of things to make, songs to sing and games
to play based around the themes.
'New Stepping Stones l ' is full of ' Make' activities: the students make a supersnake (I'm glad he wasn't edited
out of the second series), bingo cards, a spinning top, number flashcards and a face game to name a few.
There are attractive photographs to illustrate these sections which give the students an idea of what they can
achieve. The authors state in their introduction that learning should be fun and all these learning by doing
activities serve to achieve this aim.
I particularly liked new ' Word Stones' activity; an extention of the stepping stones vocabulary pictures in the
first series. Students can either write new words on real stones and keep them in a box or if there isn't room in
the classroom for lots of real stones, they cut them out of card and keep them in an envelope. There are more
activities in the work book which concentrate on extending learner training; there are some well thought out
self assessment activities. Each unit of the students' book also contains a new section called 'Find more
words ' extending the students' vocabulary of the current topic.
As New Stepping Stones is theme based there are lots of opportunities for project work and ideas for this are
given in the teachers' book and in the student's book. In the student's book the project ideas are illustrated
with photographs again encouraging the students by showing them what they can achieve. The hanging family
tree prqject where students make a personal family mobile is especially effective.
Accompanying each book is the teachen{ book which, like the teachers' book in the first series, is very
comprehensive and clearly laid out.
No wonder the big ginger cat has such a big smile on his face:(! think it's a he) he wants you to open up the
book and have a look inside l
Sarah Burwood

First published in IATEFL newsletter
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YOUNG LEARNER'S SPECIAL INTEREST GROUP
The Young Learners Special Interest Goup was initiated in 1986 and has now
evolved into a network of 465 teachers world-wide. It is for teachers in both
Primary and Secondary schools covering an age range of 5 to l 7 years.

Aims
To provide infonnation on recent developments in education of Young Learners
in the field of English as a foreign language.
To help teachers and teacher trainers circulate ideas, news etc. and to meet the
greater demand for communication in the fast expanding world of teaching EFL
to Young Learners.

What do we offer?
. The Newsletter - this is a BI-annual publication. It includes practical ideas on
teaching young learners, articles on methodology and theory involved rn
teaching both primary and secondary EFL with details on events such as
conferences and seminars for those involved in teaching Young Learners.
Other publications - joint SIG publications are available from the IATEFL
office. These are the proceedings of joint seminars and conferences which have
been held recently.
Conferences and seminars - the SIG organises a Young Leamer track at the
annual IATEFL conference and other UK and International events which are
often in conjunction with other SIG groups, covering topics which include
primary and secondary practice and teacher training issues.

To find out more about the SIG and JATEFL please contact:
IATEFL
3 Kingsdown Chambers
Whitstable
Kent
UK
CT5 2FL
Tel: +44 (0)1227 276528

Joint SI G Co-ordinators
Sarah Burwood and
Denise Clenton
Newsletter Editors
(Summer 1998)
Sarah Burwood and
Denise Clenton
Joint Co-ordinators
Sarah Burwood
Bell Language School
Young Leamer Courses
Lancaster House
South Road, Saffron Walden
Essex, CBI I 3DP - UK
Denise Clenton
Cambridge Academy of
English
High Street, Girton,
Cambridge, CB3 OQD - UK

Events Co-ordinator
Wendy Superfine
YL Web Site Manager
Christopher Etchells
Committee Members
Helen Dunford
Helen Paul
Carol Read
Eleaner Watts
Melanie Williams
The newsletter is published
twice a year. We welcome
contributions or suggestions
for future newsletters on any
aspects of teaching English to
Young Learners from 5 to 17
years.

Fax: +44 (0)1227 274415
email: IATEFL@ compuserve.com

Copy should be sent to the
editors by the end of
December 1998 for Spring
1999 Newsletter.
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