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A note from the Joint Co-ordinators
Welcome to this special Millennium issue of CATS (Children and Teenagers) and a very
happy Year 2000 to everyone.
Young Learners is now the fastest growing SIG in IATEFL. Debbie and I would like to
thank everyone who has helped to achieve this by editing the newsletter, organising
events, generally spreading the word and working away behind the scenes.
As a result we enter the 21st Century in a strong position to continue providing a rich
combination of support, information and networking opportunities for our members.
The work is almost entirely voluntary. It carries its own rewards: attendance at various
events, networking opportunities , the ability to keep a finger on the pulse, attend long
committee meetings in various student union cafes - and put back a little of what we have
gained from EL T.
The next major event is the Annual Conference in Dublin. The SIG Open Forum will offer
an opportunity to look behind the scenes and win some free books into the bargain! We
look forward to meeting many of you there and welcoming those who wish to become
involved in the SIG.
In the meantime, please stay in contact through our email discussion list
(http://ylsig.listbot.com/), keep sending in those newsletter articles and let us know of any
interesting events or initiatives in your area.
We wish you a very enjoyable and worthwhile Year 2000 bringing the best of ELT to the
children and teenagers we work with.
With best wishes
Christopher Etchells
Debbie Smith
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Editorial
As regular readers will know, CATS is edited by different members of the YL SIG Committee on a rotating basis.
This is mv first time in the role of editor and. as well as a learning experience, it has been a real pleasure to put
together this issue. which I'm sure you'll find packed with interesting ideas and practical activities, whatever age
group of young learners you're teaching and wherever you are I
I also hope that you like the artwork on the cover. which has been specially done for this issue by children of 8 and
9 vears old at Arturo Soria School in Madrid. These pictures were done as a collage, inspired by artists such as
Pi~asso. and based on the theme of 'Things we like doing in our English lessons'. A big thank you to the children
themselves and to their teachers, Ana Sober6n (English) and Carmen Delgado (Art) for making this lovely
contribution to the Newsletter.
For the first time in this issue of CATS. articles are organised into two main sections: one on Teaching Children including Very Young Learners - and the other on Teaching Teenagers. While these sections ar~ very broad and
in some wavs an artificial division (we all know. for example. cases of ten-year-olds in our classes who seem closer
to fourteen ~r vice-versa), we hope that the introduction of these two sections in the Newsletter will act as a quick
signpost to the articles that are potentially of most interest to you.
There is no particular topic theme to this special Millennium issue. It is more a pot-pourri collection of articles
covering a wide range of ideas and issues close to the hearts. minds and everyday realities of young learner teachers
ever,\, here' There is. however. a strong people theme - and that is that all the contributors of articles, like myself,
live and work in the same country - Spain . In recent years. Spain has been one of the leading countries in Europe in
educational reform and curriculum development. The recognition of the importance of learning English at a young
age. combined with a spirit of open enquiry and dedicated professionalism among teachers. makes it an exciting
and rewarding place to work. I hope you'll find this feding of lively, energetic professionalism reflected in the
articles rncluded in this issue of CATS.
The section on Teaching children begins with an article by Teresa Riley on working with very young learners
and provides a practical example of organising work around a topic as well as useful theoretical underpinning
behind adopting such an approach. Izabella Hearn stresses the importance of affect and catering for children's
different learning styles and preferences. Maria Toth highlights the importance of class room language and
suggests two enjoyable games to play in class while Jane Cadwallader and Alison Blair focus on rhythm and
ways we can use rhythm to enhance our teaching . Elaine Hewitt reports on her research at the University of
Granada into learning English through psychomotor activites. Sarah Phillips g ives useful ideas and insights on
warmers and finishers and, finally, Ana Soberon and myself take a look at divers ity and suggest practical ideas for
dealing with differences among children in the same class .
In the section on Teaching Teenagers. David Spencer and David Vaughan present a Classroom Maze activity
,vhich you can do with your colleagues in order to explore attitudes towards classroom management and discipline,
always a key issue in any young learner class . Arantxa Azurmendi and Mauricio Corretje tap into music as a
way of motivating students and share ideas for using music in class which go way beyond the usual exploitation of
lyrics . Finally, Mark Hancock and Annie Macdonald explore issues involved in teaching writing successfully to
young learners.
In the rest of the Newsletter, Chris Etchells keeps us up to date with everything new and of interest to young
learner teachers on the Internet and Wendy Superfine reports on the recent YL conferences in Budapest and Malta,
gi ving a real flavour of what went on for those of us not lucky enough to actually be there.
On an extremely sad final note, I should also like to draw your attention to David Spencer's moving tribute to
David Vaughan. whose death at the end of August last year came as a terrible shock to his famil y, friends,
colleagues and everyone who knew him.
Take care and good luck with your teaching wherever yo u are.
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Working with very young learners (3-6) in the
English language classroom
Teresa Reilly
As teachers of English to very young learners (3-6 years) we are aware that

"the Justification for any educational resources being offered to the young child (3-6) is to facilitate the child's
cognitive development. This can be effective only if intellectual growth is considered together with the total
development of the child and the very close Links each child has with his or her family". (/)
In order to fulfil our role as educators, not just as language teachers. we need to understand a little of how the
development of the 'whole child' takes place in the kindergarten classroom. This involves a knowledge of:
• how young children develop socially, emotionally, physically, intellectually and the role that language
acquisition plays in this development
• how children learn and how the learning situations assist the language acquis ition process
In this article I shall look briefly at some of the circumstances in which children acquire their mother tongue which
have particular relevance to the experience of acquiring/learning a second language in the classroom. Through the
framework of a topic-based unit of work, 'Buster·s Day on the Farm', I will present several examples of the type
of child-centred tasks and materials which will help to promote this acquisition of L2.
When children start school at about the age of three most are already able to communicate relatively fluently in
their mother tongue. From his first moments. a child is exposed to language - hour after hour of comprehensible
input. the type of input which a child with his limited experience of the world is able to understand. involving
repetition of the same routines and language day after day. No pressure is put on the child to respond verbally but
when he indicates his understanding, initially through non-verbal response, the praise and admiration from the
adults around gradually encourage him to take on an increasingly verbal role. For a young child, the language
itself is secondary to the purpose it is being used for. the development of his communication skills being closely
linked to his physical. social, emotional and intellectual needs. One of the roles of the adults involved in the
process is to listen to the child. respond pos itivelv and elaborate the response. reformulating or extending the
language until the child can take control of the l;nguagc for himself. The process continues through home and
school. the child gradually moving from the need to use language only to maintain and promote his own interests
and well-being to situations where language becomes a vehicle for developing thinking - for examining solutions
to problems, hypothesising, predicting and planning.
lf we draw parallels between the experience of acquiring a first language and the classroom exposure to a second
language in the early years , it is clear that s imilar classroom conditions will facilitate the acquisition of L2:
• constant, meaningful , comprehensible input from the teacher in the L2
• a pressure-free environment
• the children encouraged to show their understanding through non-verbal response
• purposeful classroom activities which the children can relate to their own experience w ith a learning purpose
not necessarily related to the language objective (e.g . sharing materia ls. using scissors, adding and subtracting
in English)
• opportunities for the teacher to reformulate and extend the children · s responses.
• the children see English as a means of communication through which they can increasingly learn new things .
In many situations there is no prescriptive syllabus fo r teaching at kindergarten level. This has the advantage of
giving the teacher the freedom to work round the children ·s needs but the disadvantage that teachers may perceive
the introduction of English at this level as a series of one-off lessons. One solution to this problem might be for ~ e
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teacher to design a framework based around topics of interest to the children (units of work) within which she can
develop a variety of child-centred tasks. The topic of the farm illustrated in this article is appropriate for using
with children aged 4-6 who are having English classes on a regular two or three- times a week basis with, ideally,
lessons of approximately 45-60 minutes. The visual material is drawn from two sources - an easily available
children ·s book: Oh Dear! (2) and flashcards of farm animals - usually to be found in any set of published
flashcards. All other art and craft material is made by the children themselves and forms part of the acquisition/
development/ learning process. The unit is designed to last for between four and six lessons. Each lesson follows a
similar pattern of a warm up in which previous work is recycled, favourite songs and chants sung and the new topic
introduced, very often in the mother tongue, to ensure that the children are familiar with the new situation. This ..
stage is followed by the presentation of new material ( song, chant. 'chunk' of new language, story) in which the
teacher is interacting with the children, encouraging their responses very' often in L l and reformulating this
response into comprehensible L2 input. After a number of TPR type gaines the children are directed to their tables
and a related activity is introduced. very often one involving following instructions in L2 and making something
which in its turn can be used to exploit some aspect of the language. If we refer back to the optimum conditions in
which language acquisition takes place we can see that this suggested pattern for a lesson plan fulfils many of the
requirements.
By the end of the unit, the children will have
• worked around the following lingustic areas: the names of well-known farm animals; the noise each animal
makes in English:; I'm a... / I'm not a... , My name ·s.. ./ His name ·s.. .I Her name's ... I I haven 't got any... I
I've got some.. .I Farmer Brown 's got a ... ,'
•
been exposed to a variety of recycled classroom language and instructions involving non-verbal response.
• listened to, responded to and acted out a story: recited several chants: sung a new song; followed instructions
in L2 and made a game, a book and a farm model.

Figure 1 below shows the child-centred tasks round which the language input in the unit is based. Each of these
tasks comes as the final stage of the lesson. This is follo\vcd by a detailed breakdown (figure 2) of the first lesson
in the unit demonstrating the importance of the quality of teacher input. the variety of activities during the lesson,
the focus on the development of the whole child and the opportunities provided for language acquisition.

Fieure 1: A child- centred unit of work - "Buster's dav on the farm"
Lesson I
Children sing and act out the song. 'Farmer Brown has got a dog' (see Appendix) having
played games with the names of the farm animals and the sound each animal makes
Lesson 2
Children follow T's instructions to fold A4 paper into 6. draw a farm animal on each
section. tear the paper into six and play the memory game of matching pairs.
Lesson 3
Children listen to and respond to the story Oh Dear!_ They say and dramatise the chant (see
Appendix)
·
Lesson 4
Children in groups make a plasticene model of the farm and use it to sing the song and re-tell
the story
Lesson 5
Children make an individual fold and cut 'lift the flap' book of the story which they can
finally take home and use to tell the story. ( A3 paper, folded in two, cut up to the middle and
folded from the bottom provides a basic 'lift the flap' book)
Figure 2 shows the different stages of the first lesson where the principle language learning aim is to familiarise
the children with the names of farm animals, the sounds they make and to practise these within the context of a
song along with the 'chunk' of language His name is .... The warm -up stage illustrates the importance of using
LI to set the scene for the unit. The presentation and practice stage focuses on the introduction of the animals in
the context of the farm and the singing of the song by the teacher. the final more creative stage shows a number of
TPR games to familiarise the children with the vocabulary and demonstrates ways of encouraging children to join
in with the song. The material required is an outline of a fann to put on the boa rd. flashcards of the farmer and the
animals and ,small cards of the animals, enough for each child to have one.
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Fi, ure 2
Stage and interaction

Lesson

- Prepanng to JOm m a song

T.s Language input (how)

pattern (what)
Warm up
I T. gets Ch. to sit in their
usual place for the beginning
of a lesson and starts off the
lesson in the usual way

2 T plays interactive
guessing game with
children. encourages them to
talk about the farm in L 1
JO minutes approximately

Stage 2 Presentation and
practice
1 Introduce flashcard of the
fanncr and his name
2 Introduce flashcard of the
dog. his name. the sound a
dog makes
3 Sing the song (sec
Appendix)
4 Int roduce in the same way
the n.:st of the animals in the
song
(sec Appendix)
20 minutes annroximatelv
Stage 3 More creative
practice/ Having Fun
I Children choose which
animal they want to be
2 T plays some TPR games
to ens ure children remember
their roles
3 Children grou p together
according to the anima ls and
each group sings their
amma l noise . The who le
class j oins in as far as
possible with the teacher

15 minutes approximately

Aim (why)

Importance of this routine
Children associate this with
the fact that the English
class is about to begin

"Children. guess what we ·re going to talk
about today:J .. T re-constitutes children ·s
LI answers into L2 .. No. not monsters. no.
not motor cars. yes animals. Which
animals. no not in the zoo. Yes. animals on
the .farm." T encourages and responds to
LI talk about their previous knowledge of
the farm

To ensure that all the
children know what the
topic is centred around; to
activate and extend their
previous knowledge; to
provide opportunities for
'·reformulating" talk

T shows top half of flashcard . "Guess who
it is:->" Yes. it's the .farmer. His name ·s
Farmer Brown (on bb inside the picture of
the fann which is already there.) Same for
dog ... And the dog says "Meow. doesn ·1
he?" Children correct in LI . T agrees in
L2. Then T sings the first verse of the song
- very slowly. Sings again. asking the
children to clap for each time they hear
"woof'. Sings again. children clap for
"woof' and stamp every time they hear "his
name is Bingo··

Introduce in the context of
a song the names of the
four/s ix animals, the sound
each makes and to give the
children time to assimilate
the names, the sounds and
the song through playing
some TPR games

T distributes small cards of the animals one
to each child acco rding to the anima l they
choose. ·· Whi ch do you want. Jaime ? A
cow/ Here you are. /)ai.\y the cow Thank
you"
"Show me all the cows Very good Stand
up all the cows . How many cows. ,",'tand up
all the horses. Jump three hmes .. etc.
"Now all the cows here. and the horses
here·· etc
Demonstrat~. by conducting w hat you want
each group to sing
If there is time. collect all the cards,
children choose a different one and re- sing
the song

I To allow the children to
make an individual choice.
Children will learn that
there may not be the animal
of their cha.ice left when it
gets to their turn so they
w ill need to make an
a lternative choice. Ensure
however that child gets his
first choice next time.
2 To provide through TPR
more opportunities for
incidental language input
3 To give children the
pleasure of singing the song

Each lesson in the unit is built up in a simila r way with constant recycling both of the language in the unit and the
incidental language of the classroom. Through the constant repetition involved in the activities, the children will
be growing more and more famili ar w ith the language until it w ill have become part of their acquired L2 language
knO\dcdge.
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Appendix

Song
(To tune of 'There was a farmer had a dog, his name was Bohhy Bingo', traditional)
Farmer Brown has got a dog and his name is Bingo
Woof, woof, woof woof woof ( x3)
Yes, his name is Bingo
(verse 2 horse - Dohbin - neigh; verse 3 cow - Daisy - moo; verse 4.: pig - Molly - grunt; verse 5 duck Jacko -quack; verse 6: Hen - Patty - cluck (in verses 3. 4. 6 her name is ... )

Story: 01, Dear! (adapted text)
(Sec reference at the end for the author and publishers. It is a beautifully produced 'lift the flap' paperback and
children get endless pleasure using the book themselves when they know the story. Well worth buying.)

Buster went to stay with his Granma on the form
" Buster, go and find some eggs for breakfast", said Granma
So Buster went to the stable and he asked the ...... horse
"Can I have some eggs, please?
"No, sorry! I'm a horse. My name's Dobbin. Neigh , neigh. I haven't got any eggs"
"No eggs here! Oh dear!"
So Buster went to the sty and he asked the ....... pig! (same dialogue as above)
So Buster went to the field and he asked the ...... sheep! (new animal - you decide how many animals you
want)
So Buster went to the barn and asked the .... cow!
So Buster went to the kennel and he asked the .... dog!
So he went to the hutch and asked the .... rabbit!
So he went to the pond and asked the ..... duck!
Then Buster remembered! So he went to the henhouse and he asked the hen!
Yes, I'm a hen. My name's Patty! I've got some eggs. Here are two eggs for breakfast. One for
Buster and one for Granma"
"Hooray" said Buster. "Two eggs. Thank you very much, Patty"

Chant
" Can I have some eggs please?"
No I'm a horse. I'm not a hen. No eggs here!
Oh dear!"

References
(I)
(2)

Dowling, Marion Education 3-5 Paul Chapman Puhlishing, 1992
Campbell, Rod Oh Dear ! M acmillan Children ·s Books, 1994

Teresa Reilly has been involved in ELT in Spain for over 20 y ears and is currently a teacher trainer at the British
Council in Madrid. As well as training teachers of 3-1 I year-olds. she is involved in the joint Spanish Ministry
of Education/British Council project to develop an integrated curriculum in 43 infant and primary schools in
Spam
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Welcome to tomorrow!
Izabella Hearn
Tony Buzan has said that the brain is like a sleeping giant. Many teachers are already enjoying the process of
awakening the genius that lies in every one of our learners. In recent years amazing discoveries have been made
about the way the human brain functions, and all this knowledge will be applied to the classrooms of the future.
Teachers in the EFL world are at the forefront of the ' learning revolution ' and many of us are already forging
ahead to create optimum conditions for our students based on all the exciting research that is now available to us.
Remember that exhilarating feeling when you come out of a very successful class thinking "that was fun, that
was good"? And then maybe commenting to a colleague .. "I've just had such a good lesson with class 5!"
We can usually sum up in one word what happened in that class: rappon - a feeling of mutual harmony, in a
moment where criticism and stress had no place. So what can we do to make it happen again?
The mood of a group of children can be affected by so many different elements: a disgreement between friends,
the weather, a proposed party .... all these kinds of things can directly influence the state of the class. It is worth
investing the time to notice and match the feeling of the group before leading them to a desired learning state.
Many primary teachers use chants and songs to bring the class together in an activity which they are familiar
with. When we sing or chant in a group we are all breathing in time and this is a powerful way to create rapport.
As well as matching breathing we can match volume and expression during chants, songs and drills and thus
create a feeling of stress-free unity. The value of games such as "Simon Says" goes beyond simply practising and
testing language comprehension. Again we are creating opportunities for rapport, as the children make the same
movements, laugh together and relax in order to learn .
Laughter. incidentally, is not only 'the best medicine ' but can also seriously(!) affect learning. According to
research at Stanford University, when we laugh we increase the production of white blood cells, altering the
balance of the blood, which may boost the neurotrans mitters that enhance memory and alertness . An increased
awareness of the different learning styles has benefitted all students, but maybe most of all, those with a
kinaesthetic preference, whose needs and behaviour have often been misunderstood.
My learners have enjoyed an activity which we called Statues in the Park and which gives the kinaesthetic
learners a chance to experience English in a way that suits them . Some learners need a more visual or auditory
input and it is important to respect and cater for all the learning styles when we develop activities. We begin the
activity by brainstorming words connected with different jobs, and use a class set of picture dictionaries as a
springboard. The class is then divided into groups of two or three children. One child in the group takes the role
of a sculptor while the other is a lump of clay , (Where there are three children or more in a group , there can be
two sculptors or two lumps of clay .. .they choose!). The sculptor then has to create his statue for a park that is
being built a few kilometres away. This is done to music (Vivaldi seems to be the favourite with my children).
When the masterpiece is complete (the sculptor has had to physically sculpt his clay into the position he wants), a
competition is held and all the artists stroll around"the 'park' guessing what each statue represents. The sculptors
can then change roles with their statue and b_ecome the clay. This activity can be used for different lexical sets
such as animals, transport, furniture as well. as adjectives and adverbs.
Children need to have an opportunity to move, to touch to feel and to discover ... but sometimes a child may not
feel comfortab le with a particular exercise and it is important to handle these situations sensitively. All our
learners are different, and if they know that their differences are valued and respected there will always be a safe
and secure feeling in the class.
The connection between movement and learning is now widely accepted and backed with research by teachers
and academics. Carla Hannaford , in her book Smart Moves, describes her experience with children who made
amazing progress when they began to do some simp le physical exercises on a regular basis. In the EFL
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classroom it is relatively easy to incorporate Brain Gym™ activities , and once ·again the added side effect of
increased rapport makes them very worthwhile. The exercises are designed above all to reduce stress, and the
effects are immediately noticeable. I particularly recommend Cook's Hook-up at the end of a lively activity:
• Cross one ankle over the other.
• Stretch out your arms and place your hands back to back (thumbs down). Cross.
Clasp. Roll your hands in towards your body and rest them on your chest (thumbs
now up and elbows down).
• Rest your tongue on the roof of your mouth behind your teeth. Breathe in, and then out, lowering your
tongue.
You will find that the class will be brought back to a state of calm and tranquillity ... usually so difficult to achieve
with young learners.
The children in my class lead very busy lives and have little time left to play. More and more it is up to the
teacher to create ways of stimulating the imagination of young learners. Our system of education favours the
student whose preferred learning style is visual, so it is important to enhance skills of visualising. Students of all
ages and levels respond very positively to a guided fantasy, which caI_l. have soft music in the background and
contain a wealth of multisensory vocabulary that is useful to revise. Guided fantasies also create rapport as the
whole class share the same experience of ... eating a cold ice cream on a hot day, or having a swim in a cool lake
in the country. Again a feeling of safety is created, so that the classroom becomes a magical place, that is fun to
explore.
All children are naturally curious and the classroom should be a place for fostering that curiosity and not for
supressing it. Glenn Doman says that "learning is the greatest game in life and the most fun, and all children are
born believing this. They will continue to believe this until we convince them that learning is very hard work and
unpleasant. Some kids never really learn that lesson and go through life believing that learning is fun and the
only game worth playing. We have a name for such people. We call them geniuses."
Do you have a classful of geniuses?
References
Smart Moves, Carla Hannaford (Great Ocean Publishers)
The Learning Revolution Gordon Dryden, Dr. Jeanette Vos (Accelerated Leaming Systems)

/zabella Hearn has worked as a teacher at King's College Madrid since 1985 and is also a teacher trainer and
author for Pearson Educan·on. Izabella is an NLP Practitioner and has developed creative techniques in the
classroom based on her research in this area.

Editor's note: We would like to apologise to Dr. Cem Alptekin, Faculty of Education,
Bogazici University, Istanbul, Turkey for the mistakes in his article which appeared in the
Summer 1999 issue of CATS. Dr. Alptekin's article will be re-printed in full in a
forthcoming issue of the Newsletter.
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Practising Classroom English through games
Maria Toth
Classroom English has often been loosely defined as the language used both to organise activities in the class
and to interact with students socially. This definition is too limited for classes of many younger learners of
English. as sometimes the classroom language is the language of the activity. For example, imagine doing a
TPR activity with the children and giving instructions, such as Point to the door or Open your books, this is
similar to the language we might use to set up another activity (Open your book at page 6).
In the young learners' class, classroom language forms an integral part of the language curriculum as, for
many children, the classroom is their main point of contact with the language. With older age-groups, the
children may have access to English through other settings such as listening to songs at home, reading or even
through the Internet, whereas for a much younger learner. the language only becomes meaningful through the
activities that are done in and using the classroom.
There are certain expressions, essential to communication in a young learners' class, that are often dealt with
if and when the need arises. However, some children need specific practice in this language for it to become
part of the child 's natural repertoire. Here are a couple of ideas to practise classroom language through games.
The Picture Card game
A useful game that can be used to practise any area of vocabulary (for example, classroom objects) along with
the question What does X mean? is the following :

I.
2.
3.
4.

Divide the class into pairs or groups of 3 's .
Give each group a pack of the picture cards.
Ask one child (Child A) to shuffle the cards and to put them face-down in a pile in the middle of the table.
Child A takes the top card without showing any of the other children and asks Child Bon his/her left
What does X mean?
5. Child B either says the word in LI or gives a definition (depending on the level of your classes). Ifit is
correct, he/she takes the card and keeps it. If it is incorrect, the card is shown to all of the children in the
group but is placed face-down under the pile in the middle of the table.
6. Child B now takes another card and asks Child C. and so on until there are no more cards in the middle of
the table.
The same cards can be used to practise the questions How do you say X in... ? plus the name of L1 or 'How do
you spell X? · The cards shown here include pictures and words so that if a child takes a card and doesn 't
know the word, he/she can still play the game.
The Sticky Label Game
This game is used to practise giving instructions . It takes no preparation, but you will have to buy lots of
sticky labels. If you want to take advantage of larger sticky labels by cutting them into smaller pieces,
beware ! Make sure they can still peel them off eas_ily otherwise you might end up with a class of very
frustrated children'

I.
2.
3.
4.

Divide the class into groups of 4 's.
Give each group a blank sheet of A4 paper.
G ive each child 4 or 5 sticky labels.
Each child writes one instruction on each sticky label. for example, Sing a song or Point to the door. If
you think some children are having problems, you can write a couple of instructions on the board for them
to copy.
5. Children take it in turns to stick one sticky label on the A4 sheet and then to pass it a long for the next
child to stick another label, and so on until a ll of the sticky labels are on the sheet of paper. Ask a child to
\\Tite START and FINISH and, if necessary. to number each label to show the route of the board game.
6. Give the groups dice and they can use anything they wish as counters.
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7. The first child throws the dice, moves along the number of labels shown on the dice and falls on a
square/label. The child should carry out the instruction, while the rest of the group decide whether he/she has
followed the instruction correctly. The child can then remain on the square and it is the next child's tum.
8. The game ends when a child reaches FINISH.
Sticky label games are flexible and can be used for lots of different language areas, depending on the age and
level of the children (colours, pictures of word groups etc.). They are usually successful as the children feel
involved in the making of the game.
Times are changing, and there is much more literature on teaching English to children and, hopefully, some of
the areas that, up until now, have been defined in terms of adult/adolescent classes will change to encompass a
huge and growing market in language teaching. Classroom language is much more than just the language
around activities.
Maria Toth is a teacher, teacher trainer and writer and has worked in Spain for 15 years. She is author of Using
Graded readers in the classroom , Heinemann Children 's Games and co-author ofa new coursebook for children
Minibus, all published by Macmillan Heinemann ELT
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We've got rhythm! Using rhythm to teach
Enelish to children
Alison Blair & Jane Cadwallader

What is rhythm?
Rhythm is the pattern of sound or movement that runs through everything we say. It is most pronounced in
chants, songs, dances and poetry.
-

Ten reasons why to focus on rhythm with children
Children as a whole, are less inhibited, more 'musical' and more able to pick up and copy stress and
intonation patterns than their teenage and adult counterparts. Research has shown that children who start
learning a foreign language early have better pronunciation.
2 In our experience children remember words and expressions better when they have learned them through
a chant or a song (eg. when they can't remember how to say an expression, hum the tune children learned
it to and they can often recall it!) .
3 Focusing on rhythm makes it easier for children to say words and expressions they would otherwise find
difficult (eg. chocolate, sharpener, Can I have a rubber please? ).
4 Including rhythm in your everyday teaching helps all the children in the class to feel successful ie. it helps
you to deal with diversity in a positive way. For example, when working on a song, some children may
just mime all the words, others mime some and sing some and others mime and sing everything but ALL
the children feel that they .. know " the song and enjoy singing it.
5 Children learn in different ways - some children are more musical or bodily-kinaesthetic than others.
Including songs, dances and chants gives these children access to English in a way that reading and
writing might not.
6 Learning a song or chant gives children a sense of achievement- something 'whole ' they can enjoy
repeating and which they can take home to their families.
7 Most children enjoy rhythm as an end in itself. Putting words and expressions into a chant or song means
that the children learn these in a context and a context which is meaningful to them.
8 Physical response to rhythm (miming ·/ beating / dancing) involves the whole child and provides for
controlled physical activity .
9 A lot of the time when problems arise in the primary English language class it has to do with holding the
children's attention. Including rhythm helps to keep children's attention and therefore contributes
towards a happy class.
·
10 Chants and songs are also valuable as .classroom markers , to show the beginning / end of the class, to get
children' s attention and to give instru,ctions.

Some ideas for the classroom
1 Repetition games to give initial practice of new words
Listening activities
•

Tap out the rhythm of new words before saying them.
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•
•

Tap the rhythm, the children point to or touch the object or flashcard.
Point to the object or flashcard, the children clap/tap the relevant rhythm .

Speaking activities
•
•
•
•

Tap the rhythm as you say the word. The children repeat
The children tap the rhythm as they say the words (they can use musical instruments to do this)
The children repeat words slowly/fast. loudly/softly, with different expressions, as an echo etc.
Play with the words to make a simple chant for children to repeat and learn. You don't need to be a poet
to do this! For example with the family words: mum, dad., brother, sister, baby you could make a chant
playing with the one and two syllable words eg:

mum, brother
dad, sister

shhh! baby
These activities can be adapted to give initial practice of phrases and expressions too.

2 Dancing to English
Inventing a Dance
•
•
•

Revise the instructions children know from action games eg. Tap your head, click your fingers, shake
your legs, wiggle your hips.
Put on some music which has a stong beat and call out the instructions. The children do the actions in
time to the music.
They can go on to invent their own dances to perform and get the rest of the class to follow.

Reading instructions to do a Scottish dance
•
•
•

•

Revise the instructions children know from action games.
Show the children the words on word cards and play some games with the word cards to build up reading
competence.
Put on the blackboard eg.
clap X 4
turn around x 4
stamp x 4
wiggle your bottom x 4
Put on a Scottish reel or other music which has 4 beats to the bar. The children dance to the music,
following the written instuctions on the blackboard ie. they clap four times, turn round four times etc.
They can go on to invent their own dances by re-ordering the instuctions or putting up new instructions
(eg. Go forward, pull your ears, go back, jump, hop etc.)

Dancing to songs
You I the children can invent dance routines to go with songs you are working on. Here is an example with
an adapted version of Jingle Bells:

Jingle bells Jingle bells
(children hold hands make a circle and move round to the left)

Jingle all the way
(children move round to the right)

Clap your hands
(children clap hands)

Stamp your feet
(children stamp feet)
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Here comes Santa's sleigh
(children make whooshing movement with hands)

3 Some things to do with chants
Here is an example chant about a witch called Winnie, her black house and her black cat, Wilbur:

Winnie the Witch
Lives in a house
A house in the forest
The house is black
The chair is black
The bed is black
The bath is black
And even her cat
Wilbur the cat
Is black

(From Winnie The Witch, Oxford University Press)

Practising chants
Tap out the beat of the chant or click your fingers to establish the rhythm, and get the children to join in
with you, before you begin to say the words.
• Say the main words eg. Winnie witch, lives, house etc. beating the rhythm. The children repeat.
Then say the whole phrase , fitting in the unstressed syllables and keeping the same beat. The children
repeat.
• Say the lines of the chant in different ways eg. Quickly, slowly , quietly or loudly, always keeping the
same beat. The children repeat.
• Build up the chant by saying line I, the children repeat, then line 1 and 2 together the children repeat then
lines l 2 and 3 together etc.
• Divide the class into two groups. Group A. says a line, Group B. says the last word twice. Group A.
says the next line, Group B. says the last word twice etc.
For example:
(group 1) Winnie the witch
(group 2) witch witch
(group 1) Lives in a house
(group 2) house house etc.
...
• Do a disappearing chant. Write the chant on the blackboard and ask the children to say it continuously
(ie when they come to the end they begin again without hesitating). Each time they come to the end rub
out one two or three words of the chant, drawing a line where a word is missing. The children continue
chanting until they are saying the whole chant without help .
•

Inventing a parallel chant
The children can invent their own parallel. chants, changing one or more of the elements i.e. the colour, the
furniture, the place and the characters. For example:

Vicky the Vampire
Lives in a flat
A flat in a city etc.
You can make this easier by asking the children for ideas and writing appropriate ones on the blackboard or
by giving them some of the lines.
The children can say their chants to each other, making sure they keep the same rhythm as the original. They could also go on to write out and illustrate their chants and stick them on the wall for each other to read.
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4 A story with rhythm: A dark, dark tale
There is a dark dark wood.
In the dark dark wood, there's a dark dark house.
In the dark dark house there's a dark dark door.
Behind the dark dark door there are dark dark stairs.
At the top of the dark dark stairs there's a dark dark room.
In the dark dark room there's a dark dark cupboard
In the dark dark cupboard there's a dark dark box.
In the dark dark box there's a ............... little mouse!
•
•
•

(Traditional)

Make flashcards of the wood, house, door etc. drawn eg. with white chalk onto thin black cardboard.
Tell the story using the flashcards, a "spooky n voice and lots of sound effects. The children can join in
the dark dark.
Tell the story again. This time the children repeat the last word of each line of the story copying your
intonation. They can heat the rhythm of the words hy clapping or with musical instruments.

In conclusion, focusing on rhythm in our classwork helps to make this more fun and more memorable . It
also gives children a reason to concentrate and serves as a hook to hold children's attention especially in
whole group oral activities where they can easily become distracted. Lastly, for many children chants and
songs provide the necessary stepping stones between understanding and being able to use language.

Jane Cadwallader and Ali Blair live and work in Madrid. They have been teaching children, writing
primary courses and training primary school teachers in Spain for longer than they care to
remember! Among their publications are New Boomerang (Richmond 1997), Zig-zag Island and Zigzag Magic (OUP 1998).
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EnglishLanguageVideos.corn
Dedicated website for teachers using authentic video.

Buy videos from £2.99 with free postage worldwide plus articles,
scripts, reviews and more ... !
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The 'PEPA' programme: Learning English through
chomotor activities
Elaine Hewitt
This article describes classroom activities containing an element of movement. These are based on research
recently carried out in Spain . The aim of the study was to scientifically examine the effect that activities with
action had on primary children-more specifically the outcome of the PEPA-Programme of English through
P::,ychomotor Activities (Hewitt 1998). The effect of the programme was studied i_n a systematic way. Even though
it was inspired by Asher's admirable work with Total Physical response. some improvements and advantages of
the PEPA over TPR were found . Finally. our experiment demonstrated that as a bonus to learning English with the
PEPA the children improved their psychomotor development at the same time .

The PEP A programme
One of the major findings was that / 00% preferred the PEPA to the more traditional programme used in the nonexperimental phases. The PEPA also facilitated better average marks on the listening tests. Most of all, the
acti vities helped sign~ficantly improve Segmental ( 'ontrol of the children studied. It a lso significantly bettered the
IMl'..P (Average Psyehomotor Age Index) in the c hildren from the experimental group. Furthermore. the
psychomotor acti vities helped the children reach the same level in written English . This took place even though
writing was not practised with the PEPA. whereas the control group did a lot of writing (additional details about
the PEPA can be found in Hewitt and Linares. in press).
In the field of psychology, improved Segmental Control is related to a reduction in anxiety. It is also connected to
emotional control and self-body image. plus. to relaxation in general and of specific segments of the body in
particular. The arms and hands during \\Titing arc also log ically directly related to the extent of Segmental Control.
All of the activities arc classified according to a Psychomotor. as \Yell as an English Language Objective. The
psychomotor objective relates to the motor skill goal aimed for. Consequently. the activities are categorised
according to 9 psychomotor skills. These 9 sub-categories make up the Average Psychomotor Age Index in the
psychomotor exam. The sub-categories a rc:
I . Laterality (L).
2. Respiratory Conduct (RC.) .
3. Segmental Control (S.C.).
4. Corporal Balance (C.B .).
5. General Dynamic Coordination (G.D.C. ).
6. Dynamic Coordination of the Hands (D.C.H .) ..
7. Speed (S .).
8. Spatial Organization (S .0 .).
9. Spatial-Temporal Organization (S.T.0 .)!

Ten examples of English through psycho -motor activities from PEPA
l. The colour will orientate you (adapted from Linares. 1993. p. 163).
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English Language Objective: Further listening practice of: colour names and preposition 'behind', both of which
have already been presented to the pupils. Presentation and practice of other prepositions; 'left side' and 'in front' .
Psychomotor Objective: Spatial Organisation. to control spatial situations with respect to colour.
Materials: Four felt pens, each of a different colour.
Description: The pupils play one by one. to gain points for their team . A student sits on the floor at the front of the
class and places each of the felt pen according to the associated guidelines given by the teacher: Green pen in
front. orange pen behind. yellow pen left side. blue pen right side . The rest of the class have to remain alert and
later after the first few pupils have carried out the activity. the directions may be varied slightly, associating
different colours with the placement of the pens. Later still the students are made to sit with a 90 degree tum to the
left. for example. They now have to place the pens in their new positions. To include an element of fun, the
teacher may say the instructions fast or change the colours of the pens.

2. Giraffe meeting (adapted from Retter and Valls. 1984. p.16) . ...
English Language Objective: Presentation. practice and reading of (any) lexical sets (in this case words for parts
of the body).
Psychomotor Objective: Corporal Balance, to improve dynamic balance.
Materials: Flashcards with each of the target words written in big letters, 2 clothes pegs .
Description: The teacher places in the centre of the class two students ofapproximately the same height so neither
of them is at a disadvantage. A flashcard is then pegged to the back of each of their jerseys. The students are
placed face to face so that neither can read each others' card to begin with. Their hands should be behind their
backs and should not be used to pull the other person in order to read the cards. The activity begins, and both try to
read each others' card while at the same time turning to prevent their own card being read. What happens is an
amusing stretching of necks, as done by giraffes. At the end of a few minutes the teacher asks if they have been
able to see the words. The game carries on. students of similar height coming out two by two.
Observation: Even though the rest of the class arc not 'giraffes'. they are also participating because they are doing
some reading practice of the flashcards on the pup ils' backs. They must not give the answers, but if they try to
remember the words they have seen it may help them in the game (as well as with their English classes).

3. "To be" mime (part I) (by the present author)
English Language Objective: Presentation of s ingular parts of the verb 'to be' (and personal pronouns): I'm,
you're. he's. she's, it's.
Psychomotor Objective: Segmental Control. relaxation and tensing of arms and hands (by pointing).
Materials: None needed for this first part.
Description: The first section is done in the children's mother tongue with the aim of establishing the meaning
behind the actions. The teacher says the parts of the verb (yo soy. in Spanish. for example). and the teacher and
pupils do the action in silence. Later some of the parts of the verb are said in English, the teacher speaking in
English and the students doing the actions. l11e actions arc as follows:
-Point to one's self (1 am).
-Point to the teacher (you are).
-Point to a fellow male student (he is).
-Point to a female student (she is) .
-Point to an object in the classroom. i.e. the floor (ii is).
Observation: Once the actions are established they can be practised again in various ways using elimination if it
is felt appropriate. To make the game more amusing, the teacher says the actions/parts of the verb faster and raster
and even out of order. The contractions. plurals of the verb and actions similar to the above, are presented in
separate subsequent classes so as not to overload the students.
4. Yes/No walls (by the present author. loosely based on the traditional game of hangman)
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English Language Objective: Revise vocabulary and the English ABC.
Psychomotor Objective: Spatial Organization, students orientate themselves in relation to two large cards "Yes"
and "No" stuck to opposite walls.
Materials: Two large cards with "No" and "Yes" written on them. "blu-tac" to stick them on the walls.
Description: The teacher sticks the cards to opposite walls. She then explains the activity to the children by
putting lines on the blackboard. The lines represent letters in the word chosen for revision. The first letter of the
word may also be given, for example; T ______ (teacher).
Unlike in the original game, here it is the teacher \.Vho says the letters. The students demonstrate their
understanding of English. of the vocabulary and of the ABC . They do this by running backwards and forwards
from one wall to another according to whether or not the letter is contained in the word on the blackboard.
Logically, this means they run to the "Yes" wall if they think the letter is in the word, and the "No" wall if they
think it isn't.
Observation: It is useful to indicate beforehand that even if the students know the word they shouldn't tell anyone.
This is because their knowledge of it means success in the game. To be successful they have to run to the right
wall the most number of times.
5. Right/Wrong seats (based on Retter and Valls . I 984. p.52).
English Language Objective: Revision of the four prepositions (in. on. under. behind), reading and
pronunciation of them.
Psychomotor Objective: General Dynamic Coordination. developing speed and coordination through actions in
motion.
Materials: Two chairs, two large pieces of card with 'Right' written on the first and Wrong' written on the second.
Other flashcards with illustrations of prepositions (possibly those in Collins Picture Dictionary Activity Book,
activity number 53).
Description: The teacher puts two chairs at the back of the class. One has the 'Right' card stuck to the chair back,
the other the 'Wrong' card. The meanings of these words can be established in the mother tongue if necessary. The
teacher chooses two students and stands them on the 'starting line'. The pupils are then shown a drawing
representing one of the prepositions. The teacher says a preposition in English which may, or may not, correspond
with that on the card. If the students think the prepos ition is right they run to the 'Right' chair and try to sit on it
before the other child. If they think the preposition is wrong. they of course run to sit on the 'Wrong' chair. The
first pupil to sit on the correct chair is the winner. The answer is confirmed by turning the card over to reveal to the
whole class the word written on the back.
6. Animals, furniture and rooms categories (Retter and Valls. 1984. p. 19).
English Language Objective: Practice of the pronunciation of vocabulary already presented: animals, furniture
and rooms .
Psycho motor Objective: Dynamic Coordination of the Hands. controlling manual coordination through the skills
of catching and throwing.
Materials: A (paper) ball.
Description: The whole class stands in a circle. The teacher throws the ball to a pupil randomly and says one of
the categories (ie. rooms). The pupil has to catch the ball and say a word in English from that category (ie.
kitchen) . The ball is then thrown back to the teacher. The procedure is carried out again with different pupils until
all the class has participated and the vocabulary has been remembered well.
Observation: Sometimes it may be necessary to give some pupils help. This may be given by the teacher or the
rest of the class . The latter take the focu s off the teacher and motivate further speaking in English.
7. Fish (Retter and Valls. I 984. p.21 ).
English Language Objective: Reading. speaking and pronunciation practice of sentences containing, "There
is/there arc" . This is combined with the lexis of furniture and rooms .
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Psychomotor Objective: Respiratory conduct. improving exhaling.
Materials: Large fishes cut from sheets of paper. one for each pupil with their name on the back. Flashcards with
sentences describing a piece of furniture in its corresponding room. The sentence should have lines where some
words have been missed out. For examples "There's a _ _ (bed) in the bedroom".
Description: The whole class sit in a large circle on the floor so that thev have a good view of the teacher and the
flashcards. Each student one by one. has to say the sentence completi~g -it at the same time. If they do it correctly
they have the 'right' to put their fish on the starting line and blow it t\vice for the 'competition'. Meanwhile the rest
of the class try to remember the sentence in case it comes up again for their tum. This is done with each member
of the class. At the end the owner of the fish that is blown the furthest is the winner.
Observation: Even if the student doesn't know how to complete the sentence correctly, they still have the 'right' to
blow their fish. However. in this case they can blow only once. TI1i.s avoids leaving out the less gifted at English
from the fun.
8. Football (by the present author).
English Language Objective: Practice of reading and listening of questions containing the verb "like" (Do you
like tennis?): Reading. speaking and pronunciation of the corresponding short answers "Yes, I do", "No, I don't".
Psychomotor Objective: Segmental Control. control of the tensing and relaxing of the legs and feet and pectic
laterality. in this case the reinforcing of the dominant foot. (TI1e latter was established in our experiment by a
previous psychomotor test. This last point is really only included here for the purposes of information. It may be
missed out of the general English class where psycho motor tests are not usually carried out. The students may use
any side they wish.)
Materials: A (paper) ball. a waste paper bin. large cards with pictures and questions on them (for example those
from Grainger and Hicks. 1977, p.53).
Description: The bin is placed on its side on the floor so that it serves as the 'goal'. The teacher holds up one of the
flash cards and asks a student Do you like... _·;_ TI1e pupils has to say the short answer according to the prompt (a
sad or happy fuce) Yes. I do I No. I don't. The correct answer may then be shown and read off the back to the
whole class. lfthe pupil has answered correctly they may have two opportunities to try and kick the ball into the
bin. They can do it with the right or the left according to the dominance observed in the psychomotor test. If they
answer wrongly, they only have one go at kicking. In later games the students also have to give the questions .
9. Clapping stress on shapes (by the present author)

English Language Objective: Presentation and pronunciation of the vocabulary of shapes: square. circle. triangle,
rectangle and star. Sensitizing pupils to \VOrd stress in practice. Revision of colours. Presentation of the concept
that in English the adjective goes before the noun "It's a green square".
The first notions of "word stress" are presented at the beginning of the class to the young learners. This may be
done through their own language . For example. Spanish has \\Titten marks or accents over stressed syllables. This
concept is therefore quite straightforward. Of course. it is also pointed out that. in contrast., English does not have
the accent written on the words. Nevertheless. emphasis exists in spoken English.
Psychomotor Objective: Spatial-temporal Organization. developing a sense of rhythm through manual gestures.
Materials: Five large shapes cut from coloured card (square. circle. triangle, rectangle and star).
Description: The teacher presents the names of the shapes. One by one. the teacher pronounces the shapes in
English at the same time as showing them. The students repeat in chorus and later individually. They then listen
while the teacher demonstrates word stress through clapping. For example. square X (one heavy clap), circle Xx (a
heavy clap followed by a lighter clap), triangle Xxx, rectangle Xx.'<. star X. The large X represents a stressed
syllable, the small an unstressed syllable.
Only now elicit from the students the reason for the clapping I There are usually one or two who have an idea. The
answer is that each clap represents a syllable. the hardest clap is the emphasis or stress on the strongest syllable.
For each shape, the students may then try and repeat the correct sequence of claps after the teacher. It is usually
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necessary to practice this a few times. chorally as well as individually. Some pupils may find it difficult to both
understand the notion and practise. all in the first class.
The sequence may be repeated again in a subsequent class. This time the teacher hides the shape and only does the
clapping. The students have to listen and say the nam1.: of the corresponding shape in English.
Later still the colours arc revised and their pronunciation practised. The questions What colour is it? and What
shape is i() may also be asked now.
Further expansion may be added in order to present the concept of the order: adjective before noun. Begin with the
question What is it/. This is because this question needs a more complete answer such as It's a blue circle.
I 0. Quick hands (adapted from Linares. 1993. p.157).

English Language Objective: Reading practic1.: of the adjectives big and small (size), plus the names of shapes,
as well as the correct positioning of the adjective before the noun.
Psychomotor Objective: Speed. improving manual speed.
Materials: A (paper) ball, large and small shapes.
Description: The children. in tum. decide on the size and shape of the fonns held up by the teacher. For example:
"It's a big square" . If they say it correctly they can do 'Quick Hands'. 111is is done by throwing a ball into the air.
While it is still in the air they must clap their hands together quickly and as many times as possible. They must
then also catch the ball before it falls on the fl oor.
In conclusion. Ashcr's TPR is now 30 years old. so we have tried to bring it up-to-date. The PEPA's psychomotor
activities involve all of the positive points of both TPR and action games. However, both have been broadened
through this more scientific analysis us ing the PEPA. Consequently. even though the games in the PEPA
programme arc based on a critical study of Asher's original experiments, in some ways they may said to be an
improved version. We believe it is a val uable area for continued interest.
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If a lesson is like a sandwich, what are warmers and
finishers?
Sarah Phillips
On sandwiches and lessons
ls a lesson like a sandwich? Well, a good sandwich has a variety of tastes and textures and looks tasty and inviting
to cat. It contains a balance of ingredients providing for a range of nutritional needs and leaves you feeling
satisfied but not over full . I think there are interesting parallels to be drawn with a lesson, and would like to share
them with you.
For a start, you could say that when planning a lesson we need to establish a complementary mix of activities and
make sure they fit together to form a balanced whole. That means taking into account the types of activity used,
for example, getting a good mix of whole class, pairwork and individual work, or of games and more serious
activities, or of teacher-centred and student-centred activities. And it is not just the mix and sequencing that are
important, but also making sure the whole lesson appeals to the ·'consumers" - the children - on a number of
levels, their age, learning styles, expectations, abilities and so on.
Another similarity to a sandwich and a lesson is in the content. Teachers try their best to cover all the children's
needs (linguistic, cognitive and affective) and this calls for a knowledge of what may be needed and of where to
find it and how to provide it. Finding just what is needed to fuel our children's growth as learners and as people is
a delicate task, especially when "cooking,, for large classes. We can take the parallel further by adding to this the
need to get the timing, or amount, of each ingredient in your class just right - not too much and not too little.
We could also say that the structure of a lesson is somewhat like a sandwich, a filling - the main content of the
lesson - enclosed between two slices of bread - the warmer and the finisher. But here the metaphor begins to break
down : for a start, warmers and finishers are not necessarily the same in a lesson, while the top and bottom slices of
bread usually are. But I think it is valuable as it is often true that we pay more attention to the filling of a sandwich,
often using the bread we have to hand, and it is easy to do the same with warmers and finishers .

So what are warmers and finishers?
At the risk of stretching my metaphor too far, I think it could be said that there are as many types of bread as there
arc , varmers and finishers, but they do have some common characteristics. One of their common functions is to
connect the known to the new, a fundamental step in learning and teaching. As well as linking back and forward
they also serve to frame a lesson and influence its shape. As teachers we tend to consider lessons as elements of a
larger sequence that we can easily perceive, but for children a lesson is a discrete item which stands on its own,
unless we help them make the necessary links. However. as well as common elements there are also differences.

Warmers
Warmers are often whole class activities with the children focused on the teacher, the board, or flashcards . They
may be simple pairwork activities or games which need the minimum of explanation. In either case they are short,
easy and usually familiar to the children. This means that all the children can do the activity successfully and so
start the lesson on a positive note. Warmers help the children make the transition from their previous classes to the
English class, allowing them to access their knowledge of English and move on from the subject they have just
been doing. They help create connections between one English class and the next and usually complement what is
in the main body of the class in some way, by recalling known language the children will go on to use, or
introducing the topic. They can also be a useful informal assessment instrument, allowing you to discover where
the children are with regard to a certain language point and then use this information to modify your lesson if
necessary.
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Finishers

a

Finishers mark the end of the lesson: they may well draw the threads of the lesson together, often using different
context or medium which allows the children to transfer what they have been learning. Finishers don' t introduce
anything new, but consolidate the material that has been covered in the lesson or previous lessons . Nor do they
have to be content based: the end of a lesson is an ideal time to ask the children to reflect on the " how" rather than
the "what" of a lesson. It is more difficult to define activities suitable for finishers. You may wish to end your
class quietly and thoughtfully in which case a finisher will probably be a written activity done individually which
requires the children to apply what they have been learning in some way. Or you may feel that the children have
been working intensely and need something that enables them to let off steam, so you can finish with a whole class
activity like a game or a song. Like warmers. a finisher can allow a teacher to gauge how much of the material
covered in this and previous lessons has been assimilated and what needs to be revised and recycled.

A bank of warmers and finishers
Everyone has their own favourite warmers and finishers : in fact it is all too easy to get stuck in a rut, playing Bingo
or Simon Says in every class, which though fun and useful. can get stale. [ would like to share some of my
favourites with you and invite you to send me any you would like to share with other teachers of Young Learners.
If you have a warmer that you and your children enjoy and you would like to share it with the rest of us, why don't
you e-mail it to me (<Sarahan@ interbook.net>) : I'll put them together electronically or on paper.

Some ideas for warmers
Crosswords
Put the children into pairs and divide them into As and Bs. Ask the As to think of words connected to one topic, eg
Food and the Bs to think of words connected to another topic. cg Animals. They take turns in writing down their
words in a crossword format.

Find the pair
Stick some flashcards in a row on the board and some word cards in a row underneath them. Number each card.
Ask a child to say two numbers and turn the corresponding card over. If they match, the child keeps them and gets
another turn. If they don't, another child can call out two more numbers.

The numbers dance
Prepare enough flashcards of the number O - 9 so that each child in the class gets one. Put on some music and get
the children to dance. When the music stops the y children have to get into pairs (or threes) and say their number.

Some ideas for finishers

Chinese whispers
Prepare an easily drawn picture and a 6-7 sentence description of it. Divide the class into teams and get each team
to stand in a line in front to the board. The first child has a piece of chalk. Whisper the first sentence to the last
child in each line. This child whispers it to the next and so on until the message reaches the first child who draws it
on the board and then runs to the back of the line. Whisper the next sentence and so on.

Conduct a chant
Teach the children these gestures : hands together for slow. hands apart for fast, hands down for quiet and hands up
for loud. Ask for a volunteer to conduct a chant that the class already knows .

Classify words
Prepare a worksheet with a mixture of words on it - they can be from different topics or, with older
children, adjectives, nouns , verbs etc. Ask the children to think of a system for showing which belong
to which group: underlining , using different shapes, colours . ..
Sarah Phillips is a teacher. teacher trainer and writer based in Galicia in north-west Spain. She is author of
Young Learners and Drama with Children (Ol IP). and co-author of Burlington Kids (Burlington Books)
(forthcoming). She is especially interested in applyingjindingsfrom other Jields of education to help children
learn in the language classroom.
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Diversity: the spice of classroom life
Carol Read & Ana Soberon

In reflecting on our classes and the sometimes incredible differences a~ong the individual children we teach, we
prefer to think in terms of 'diversity' rather than 'mixed ability'. The term 'mixed ability' is often used in a context
which suggests that differences between children in the same class is a problem per se; the underlying assumption
is that if 'ability' wasn't so 'mixed' there wouldn't be a problem. But who among us can imagine a class of children
anywhere, where the individuals in it were the same in anything apart from perhaps their age? The term 'mixed
ability' also often has judgmental overtones, since 'ability' tends to be regarded as a 'thing' that is immutable and
fixed, something that some children have and others don't and this can create powerful expectations and dangerous
self-fulfilling prophesies in both teachers' and childrens' minds. In thinking about the composition of our classes in
terms of 'diversity' rather than 'mixed ability'. we seek to positively value the special, individual characteristics and
strengths that each and every child brings to the learning process and to be open and understanding towards the
different ways and speeds that these may develop.
Children, like all human beings, are unique in their ability to process information through different facets of their
multiple intelligences. We all have preferred learning styles. use different learning strategies and learn at different
rates and in different ways. This depends on the context. on what is being learned and on what we bring to the
learning process in terms of our previous knowledge and experience. perceived relevance, motivation, attitudes and
personal strengths. Diversity is a fact of life in every classroom. It is an enriching element in which individual
children can contribute differently, participate in different ways and progress at their own rhythm and pace. In our
own classrooms we need to take account of the following key aspects :

Children's previous knowledge, experience and attitudes
Children's previous knowledge, experience and attitudes towards the topic or content of what is to be learned have
a significant influence on the learning process . Talking about these at the outset enables you to understand the
starting point of each child and to take into account individual needs and differences between children as learning
progresses.
Different emerging learning styles and strategies
Children in primary school are developing their own preferred learning styles and strategies. They need to be fully
supported in this process as well as introduced to a range of other styles and strategies which may be helpful to
them. These styles and strategies may vary according to. for example. different thinking skills (e.g. inductive,
deductive. critical or creative), different learning styles and strategies (e.g. visual, auditory, kinesthetic) and
different preferred ways of working (e.g. individuall y. in pairs or groups) . In order to help children develop their
own personal learning styles and strategies and in order to appeal to the diverse range of preferred learning styles
and strategies that wi ll be found in any group, we need to include a wide range of activities designed to appeal to
all kinds of different learners.
Children's motivation and interests
Not all children have the same interests or the same motivation to learn and we need to be ready to respond flexibly
to the particular interests of different children and groups. 1l1e most positive kind of motivation is that which
comes from within the child and, through the materials and methodology we use, we need to aim to sustain
motivation and promote a sense of achievement by providing a level of challenge which can be adjusted
appropriately to meet the needs of individual children .
Individual differences in children's development
Children develop in different ways (e.g . emotiona lly. socially, cognitively) at different paces and are not all capable
of a chieving the same objectives at the same time. 1l1is diversity needs to be taken into account when setting
obj ectives for individual children and groups and reflected in the system of evaluation we use. For example, with
regard to writing skills, in some cases it may be appropriate to eva luate whether children can 'copy words and label
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pictures' or 'complete sentences or simple texts' whereas in other cases it may be more appropriate to also evaluate
children's ability to 'produce simple, original texts'.
The development of positive attitudes
The development of attitudes which promote reflection. tolerance. social harmony and equality of opportunity help
us establish a context within which diversity is valued and an environment in which we can work towards meeting
the varying needs of individual children within the group .

Practical ideas for dealing with diversity
Dealing with diversity in the classroom is a constant challenge for any teacher and it would be misleading to
suggest that there are "easy answers" . The following practical ideas wi 11 help you to deal with diversity in a
coherent and integrated way :
1 Initial evaluation
Before embarking on a new topic or unit of work. find out what children already know and gauge their interest. Use
information you collect to help you plan your teaching but be ready to modify or add to this in order to respond to
the children's interests and needs as lessons progress.
·

2
Objectives and self-evaluation
Make sure that children are clear about the learning objectives and. as far as possible, involve them in helping to set
these. At the end of a unit of work. encourage children to refl ect on what they have learnt e.g . by identifying things
they can do or activities they like. Use this as an opportunity to comment on each child's progress individually,
emphas ising and praising positive aspects as well as helping them to become aware of areas to improve.
3 Organising pairs and groups
Vary the way you organise pairs and groups regularly so that children with different interests, levels, skills and
strengths can work together in different combinations This not only allows children to help each other and to
contribute to the class in different ways but also helps to develop attitudes of respect and tolerance within the
group.
4 Helping individual children
Whenever possible. make time during lessons to give extra help and support to individual children who need it.
This may be, for example. when other children arc ,,·orking independently on a writing activity or preparing a cutout or game.

Building on strengths
Include activities which involve a wide range of multi-sensory techniques. Observe the activities that individual
children seem to respond to best and try using these to help them learn in other areas. For example, it may help a
child \.vho is very visual to draw pictures of new vocabulary whereas a child who enjoys music and rhythm may
find it helpful to remember new words by saying them in a chant.

5

6 Correcting children
It is generally best to_respond to the content of what' children are trying to say and to use techniques such as
expansion, re-phrasing and re-modelling to help them express themselves rather than to use overt correction
techniques or to insist on correct forms . Focus on grammatical accuracy is likely to be counterproductive,
especially with less confident children. The most in1portant thing is to create conditions where children feel secure
in their attempts to use English at the level at which they are ready to do so and realise that mistakes are a normal
part of the process and can provide opportuni;ies for learning too.
7
Participation at children's level
Encourage children to participate actively and provide them with the necessary support to be able to do so.
Remember. however. that children can participate s uccessfully in activities in different ways and at different levels
and it is important for us to be accepting of and sensitive towards this diversity. For example, in the re-telling and
acting out of a story all the children will be able to participate s uccessfully. However, for some children this may
involve responding non-verbally with actions to show comprehension of the story, for others it may involve joining
in and saying some or all of their character's part and for some it may also involve re-telling the narrative part of
the story.
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8 Rhythm and pace of work
All children work at a different rhythm and pace. We need to take this into account by having activities ready to
extend learning for children who need a further challenge and ideas for chunking or shortening activities for
children who need more time. In the former case. for example. it may be appropriate to ask children to do an
additional activity or to write a short text based 011 what they have done. In the latter case, it may be appropriate to
shorten the activity by getting children to do part of it only or to get children to help each other complete it in pairs
or to give extra support to enable them to do the activity more easily (see 9 below).
Extra support and grading activities
At times it may be appropriate to adjust the level of challenge by provi~ing some children with extra support when
they are doing an activity. For example:
i) When children are asked to write a short text based on a model. you can
• Prepare a text and write each sentence on a strip of card. Children arrange the cards in ord~r and copy the text.
Or
• Give children a text with gaps similar to the model provided e.g. My name is . .. I live in ... I go to school at
... . Children copy and complete the text or complete it cut it outand stick it in their books.
ii) When children are asked to write a previously practised dialoR1te. you can
• Prepare a dialogue with the exchanges for each speaker on different coloured card. Children arrange the cards
in order and copy the dialogue.
iii) When children are asked to write sentences or questions. you can
• Write words to make sentences or questions on pieces of card. Use coloured pens to help children with word
order e.g. red for adjectives, blue for nouns . Children order the words to make sentences using the colours as a
guide e.g. red words come before blue words and then copy the sentences or questions into their books.

9

10 Questioning techniques
Be aware of the questions you ask children e.g. questions which allow them to display what they know (What
colour is the apple?) or to check understanding (Is the hoy happy.'1) or to say what they think (Do you like the
story.'l), questions for discussion (Is exercise important'I). to explore comprehension (Why is the boy happy?) or
develop opinions (Why don't you like the princess.'1). Be sensitive to the level of challenge different questions
imply and try to pitch them appropriately for individual children. When you ask children questions, it is also very
important to give them thinking time to reply before repeating the question or moving on to someone else.
11 Independent activities
Build up routines and ways of working which give children regular opportunities to work independently. For
example, children may do extra activities to consolidate and/or extend language which has been learnt or play with
cut-outs. such as card games, which can be stored and played with again by children who finish activities quickly.
It is also important to encourage children to use their picture dictionaries or word banks independently for reference
whenever they need to find words or check spelling.
In conclusion, diversity among the children in our classrooms is the "spice of life". Essentially, it is what makes
teaching at primary level so varied, rewarding and worthwhile. However, at the same time the challenge of
working with diversity should never be underestimated. As primary teachers, we need to be aware of the
importance of developing open and flexibl e attitudes towards the differences among the children we teach. We also
need to adopt practical teaching procedures and routines that will enable us to cater for children's differing
individual needs and deal successfully with diversity 011 a day-to-day level in our classes.

Carol Read is a teacher. teacher trainer and writer and has lived and worked in Spain for fifteen years. Among her
publications, she is co-author of two coursebooksjor children. English C'/ub and Superworld, both published by
Macmillan Heinemann ELT
Ana Sober6n is a teacher. teacher trainer and writer and currently works at Arturo Soria School in Madrid. She is
co-author of two coursebooks for children. Magic Forest. Editorial SM. and Superworld (with Carol), Macmillan
Heinemann ELT
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The Classroom Maze
David Spencer & David Vaughan
'Happy Honeymoon' is the name often given to the first term of a new academic year with young learners. Why?
Because at the start of the year there is frequently a relatively calm period when teacher and students start getting to
know each other and everyone is on their best behaviour. Unfortunately the 'honeymoon' period might not last
forever and the students start to take advantage of any 'weaknesses' spotted in the teacher! As from that moment we
need to think hard not only about what we are teaching but also how to actually manage the group of students in
our classroom in order to create a positive working environment. Any teacher of adolescents knows that this is not
always an easy thing to do, but it is clearly part and parcel of our job, \vhether we teach Geography, Mathematics or
English. In fact, as teachers of English we may suffer more classroom management problems than teachers of other
subjects since we actively encourage (sometimes very noisy' ) interaction between our students.
Here is an activity for you to try out with colleagues at the start of a new academic year. This is a Maze activity, the
objective of which is simply to encourage you to think about and discuss typicaf discipline problems and ways of
responding to them.

How to follow the Classroom Maze
Photocopy and cut out the cards. Write of the letter of each card on the reverse side and lay them face down on the
table. Pick up and read the situation on card A and then. individually or with one or two colleagues, choose one of
the two options g iven and follow the instructions.
A

You are presenting a new structure to a class of thirteen-year olds. Two very bright
but talkative children are chattering very loudly in their own language and laughing.
They do this more and more frequently in your lessons.
Do you ...
1) continue your presentation, thinking it is not worth stopping the class again for the
same two students? Go to B
2) separate the two students to stop the m talking for a while? Go to C

B
You continue your presentation but the chattering soon spreads to four or five other
students.
Do you ...
1) decide to abandon the presentation and tell the students to do the reading exercise
in the text book and write out the answers? Go to D
2) ask the original two students to tell the whole class what they are talking about? Go
to C

C

One of the students is very resentful and says in a loud voice: 'Why are English classes
always so boring?'.
Do you ...
1) ignore the comment? Go to E
2) tell the student to see you at the end of the class? Go to F
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D
The whole class is now quite restless and unhappy since the students who were paying
attention before do not understand why they should have to do the reading exercise.
Do you ...
1) promise the students that if they finish the exercise quickly they can play a game
afterwards? Go to G
2) remain serious, telling the students to work individually and to write their answers
on paper, which you will take in later to correct? Go to .H

E
The student simply continues chatting to his/ her neighbours as soon as ·you are not
looking at him/ her.
Do you ...
1) send the student out of the class? Go to I
2) tell the student to come and see you at the end of the class? Go to F

F

At the end of the class the student stays to see you and so does a small group of his/
her friends.
Do you ...
1) start to talk to the student with the other students there? Go to J
2) tell the group of fr iends to Qo away? Go to K

G

After the reading exercise, you set up the game. You had spent hours last night
preparing the activity which you expect to take at least twenty minutes of class-time
and which you expect the students to enjoy. After just four minutes you hear the
uninspired cries of 'Finished' .
Do you .....
1) tell the students to do the activity again? Go to C
2)start the presentation agin, warning the class that if there is any misbehaviour they
will have to do more written work instead? Go to L

H
When nearly all the students have finished they are much quieter and seem to have
calmed down.
Do you ...
1) start the presentation again, warning them that if they misbehave again they will
have to do more written work instead? Go to L
2)decide to let them play a game that you have prepared, to compensate for the last
activity? Go to G
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I
The student has gone out of the classroom but the door has a window in it and he/she
keeps making faces at the other students. They naturally find this very amusing!
Do you ...
1) decide it is easier to let the student back in since he/she is just as disruptive
outside the class as inside? Go to M
2) tell the student to see you at the end of the class? Go to F
J
The student's friends defend him/ her, saying that he/ she didn't do anything and that
you, the teacher, can't take any action against the student.
Do you ...
1) tell them all to go, including the ' difficult ' student, because you are unsure what
disciplinary action can normally be taken in your school? Go to M
2) tell the group of friends to qo away? Go to K

K
You are not sure whether to take a 'hard' or 'soft' approach.
Do you ...
1) ask why the student finds English boring and what you , the teacher, could do to make
it more interesting? Go to N
2)tell the student that if his/ her behaviour does not improve immediately you will take
important disciplinary action? Go to M

"

L
You start the presentation again and the same student simply continues chatting to his/
her neighbours as soon as you are not looking directly at him/ her.
Do you ......
1) send the student out of the class? Go to I
2)tell the student to come and see you at the end of the class? Go to F

M

You decide to find out about the· disciplinary syste m in your schoo l. Look back at the
steps you have taken and consider how effective you th ink they have been. How could
some of these situations have been avoided in the first place? What miaht you do next?

N
You decide to re-think your l~sson- planning in response to some of the students'
comments. Look back at the steps you have t a ken and consider how effective you think
they have been. How could some of these situations have been avoided in the first
place? What miqht you do next?
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COURSES for TEACHERS a/YOUNG· LEARNERS in 2000
(LINGUA funding is available for NILE's courses in 2000)

. * Short Courses for Primary EL Teachers in Dublin and in Norwich
* Masters Level Award programme
(Advanced Certificate, Diploma, Advanced Diploma, MA: includes optional module on Primary ELT)
{offered jointly by NILE and the Univenity ofEast Anglia att.d validated by VEA)

SHORT COURSES for EFL TEACHERS in 2000
July/August/September

*

A wide range of short language improvement and professional development courses for EFL teachers, trainers and materials developers

All year round
Specially-designed courses for closed groups of teachers and language learners

New at NILE in July/August 20001
eo o e oo •

g~~=~~g

NILE IS OPENING IN DUBLIN!

accredited by

iHHH The British Council

eooeooe

~~~~~~~~~

For further details contact: Dave Allan or Penny Miller
Tel: +44 1603 664473

Fax: +44 1603 664493

NILE PO Box 2000 Norwich NR2 !LE UK
E.mail: penny@nile-eltcom Web site: http://www.ni1c-eltcom

In conclusion, of course there are no right or wrong answers in an activity of this type. Clearly we will become
more efficient at managing our clas.ses both by knowing more about disciplinary procedures within the school/
English department and by making our lesson-plans more relevant and challenging for our classes. Obviously,
when planning lessons we need to bear in mind variety and relevance of activity-type, skills work, and interaction.
It is also useful to consider whether our activities are 'settling' the students or 'stirring' them. For example, a
traditional dictation will normally settle a class whereas an activity involving movement, such as a mingle activity,
will usually stir and excite the cl~s. Needless to say, too much of either can end up being a bad thing. Having extra
tasks prepared for fast-finishers so that their attention is held before they start disturbing others is another useful
classroom management strategy.
Of course, the idea of 'hard' versus 'soft' approaches to discipline problems suggested in the Maze is clearly a
massive simplification. However, an interesting final point is that whenever we have done 'The Classroom Maze'
with our own teenage students they have inevitably ended up choosing the same approach - the 'hard' one. It can be
comforting to know that, whatever our own opinion is and however they actually behave at times, students tend to
expect their teachers to be in control!
David Spencer is a teacher, teacher-trainer and writer. He is currently Director ofStudies of the English
Department at Colegio Europeo Aristos in Getafe. Madrid. He has worked on UCLES COTE and DOTE courses
since 1990 and is co-author ofthe Macmillan Heinemann ELT secondary courses Teamwork and Top Team.
Please see also on page 52 A Tribute to David Vaughan , the co-author of this article, who died in Madrid in
August 1999.
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MUSIC, JUST MUSIC
Arantxa Azurmendi & Mauricio Corretje
Nowadays music is everywhere. You can listen to music in bars, in shopping centres, in waiting
rooms, at the airport, in operating theatres (for heart transplants and childbirth), at photo shoots,
at sports events and literally everywhere if you arc a Walkman user. But ifwe have a look, or
rather if we listen to the flow of music in schools we are likely to be disappointed. As in so
many other areas, the classroom seems to be very artificial. or very little related to the outside
world.
We do not think there is a single teacher in the world that is not convinced_ that learners love
music. Most teachers know from experience that learners enjoy doing a wide range of tasks
when there is some music involved - even if they may hate the music itself, which has no doubt
been chosen by the teacher! However. we language teachers are stubborn beings and we often
insist on restricting the use of music in our classes to exploitation of the lyrics only. Some
readers may think that we have gone crazy because ... what else can you do with music in the
language classroom? But if you think for a couple of minutes about music in real life you will
realise that the percentage of time we spend on I istcning to. reading, writing and speaking about
the lyrics is ridiculously small compared to the amount of time where we just listen to the
music.
Below are some examples of practical ideas for listening to music in the language classroom to
illustrate what we mean:
1. Describing Characters (story telling)
Tell a story and every time you mention a new character. learners listen to a short piece of
music that you tell them the character is listening to at that moment. Learners describe the
character according to the music.

2. Time up (classroom management)
Use a piece of music to limit the time learners have to do any activity.
3. Feel the music (oral presentation)
Either individually or in pairs/groups. learners prepare an oral presentation in which they
exemplify the most relevant features of their favourite type of music.
4. Looking for a Producer (task) ·· ·
Play diff~ent pieces of music (no longer than I min .). In pairs, learners classify them into
categories: film soundtrack, advertising jingle or signature tune. In groups, learners then
compare their answers and decide which piece of music they want to work with. The groups
then prepare a project for either a film, a soap opera, an advertisement, a radio or a TV
programme based on the piece of music they have chosen. They take turns to present their
projects to the rest of the class who decide which proposal(s) should get money for their
productions.
5. Background Music (warm atmosphere)
Use background music whenever learners are working individually, in pairs or groups. It will
relax the atmosphere and will facilitate individual work (as long as you play something they
have chosen) .

Spring 2000

CATS: The IATEFL Young Learners SIG Newsletter

Page 30

6. Stop and talk (mingle, oral wo rk)
Give instructions for any oral pairwork task that requires learners to interact with more than
one partner. Tell learners that you will play some music while they walk around the class, and
that every time you pause the music they should change partners and continue doing the task.
Play any lively music and pause every 15-20 seconds . Repeat the procedure until the majority
of learners have finished doing the task.
7. Flying away (written work)
Select a long, dreamy piece of music. Prepare instructions to guide learners' thoughts . The aim
is to transport them somewhere else with their imagination, either to a place they know from
the past or to somewhere they have never been to . Play the music and give your instructions
little by little, softly but clearly. Learners can close their eyes if you/they wish. At the end,
learners can share their imaginati ve journey with their partner or write it down and share it
with all the class by displaying it on the wall.
8. Artists Gap (gap fill task)
Prepare a text leaving gaps for the names of singers or bands who are well-known to the
learners . Record short pieces of very recognisable songs by the selected artists. In pairs or
groups, learners listen and write the names. You can also encourage learners to prepare their
own text and tape compilation. Examples of bands and singers to use in this task are: Prince,
Queen, Texas, Everything But The Girl, Oasis. New Radicals, The Beautiful South, The
Cardigans, Backstreet Boys, U2. Bush, Prodigy, Blur. Primal Scream, No Doubt, Ash,
Garbage, Blondie, Air, Massive Attack. The Charlatans. Madness, The Police, R.E.M., UB40,
Iron Maiden, Jewel.
9. Original Soundtrack (story telling)
Tell learners that you are going to tell them a story which has different "shapes" i.e. that they
will have to decide some details themselves as the story develops. Design a story with
characters, places, thoughts and decisions to be taken which offer different possibilities. Each
time you get to one of these "junctions" give learners three or four options. Play a short extract
of mus ic which makes sense within the story e .g. by saying it is the music the character likes
listening to. Learners then choose options depending on what the mus ic suggests. Finally they
reconstruct the story incorporating their personal decis ions.
10. Song Feedback (vocabulary, warmer, game)
Collect from learners lists of terms they would use to describe a song they like or do not like.
Use this material to write a song feedback form , for example:

HOW WOULD _YO U DESCRIBE THIS SONG ?

Circle the number of your cho ice

warm
powerful
lively
soft

12 3 45 6
12 3 4 56
12 3 456
1 23 45 6

socio-politically engaged
disorganised
too long
makes me want to dance

12345 6
12345 6
12345 6
12345 6

The form can be used:
for the first listening to a song you are planning to exploit. In this way learners have the
opportunity to listen to the w hole song without having to pay attention to the lyrics (but with a
task to be done), and therefore freeing them from such an stressing experience.
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J

· to find a "mystery" person: after listening and completing the form every learner writes a paragraph on the back of
the paper with their opinion of the song and a personal secret name. The teacher collects in and redistributes the
forms at random. Learners mingle and find the owner of the form they have got by asking yes/no questions.

11. Unknown Songs and Artists (game)
Choose recordings of songs by 4/5 singers of the same sex whom you are sure the learners are not familiar with.
Find large (A4) pictures of each of them and put them on the board. In groups learners match the songs and pictures
giving reasons for their choices. Draw a grid on the board and get learners to tell you their guesses. Then circle the
right answers.
12. Song Rotation (quiz using Walkmans)
Get learners to record a song at the beginning of a blank cassette and to prepare quiz questions based on the song
e.g. the name of the singer/band, nationality, title of the song, instruments played, other information about the
singer/band. Ask learners to bring their walkman to class . Learners exchange tapes and quiz questions, listen to
each other's songs and answer the questions. They then pass the tape and questions to the person next to them and
repeat the procedure until everybody has listened to all the songs and answered all the quiz questions. Finally each
learner plays their song to the whole class and checks the answers.

In conclusion, music can be used in the classroom for many different purposes: it can be used as a warmer or as a
springboard into listening, writing, speaking or reading tasks. If we notice what happens in real life, we become
aware that music is used as background support to various activities, as energiser to many others, as sound support
to others (e.g. films or TV programmes) or simply as the topic of conversation, especially among children and
teenagers. However, learners are rarely allowed to speak about music in class, mainly because teachers do not
provide them with the necessary tools (see Song Feedback) and/or opportunities to do so. Music can let our
imaginations, feelings and memories flow. All these uses can easily be transferred and integrated into the classroom
and. if we keep tasks student-centred, learners will quickly volunteer to prepare music materials themselves. Using
ideas like the ones above, we can play any song our learners like in class (as long as it is sung in English)
regardless of the complexity of the lyrics because understanding the words is no longer our exclusive aim.
Many people are concerned about using music in English lessons either because it can disturb neighbouring classes
next door, or because it is not relevant to the normal syllabus or because it's a 'waste of time'. But we are convinced
that its use stimulates very positive associations to language learning. Do not give up the first day, give it a try a
few times and we're almost sure you'll discover how easily the atmosphere in class has become more pleasant!
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Teaching writing to school children
Mark Hancock & Annie Macdonald
Writing has a bad reputation in many schools, for both teachers and students. For the teacher, it means marking a
pile of compositions and they are almost always worse than expected. For many students, writing is a boring chore
and an "opportunity" to make a lot of mistakes. However, we believe that writing can be a very interesting and
involving activity for students of English. In this article, we suggest ways of making it so. We will ask and answer
three questions about writing in the EFL classroom:
What is writing?
Why teach writing?
How do you teach writing to young EFL learners?

What is writing?
Writing is a process, from gathering ideas through to checking what has been written. It is also a product, a text.
Writing as a process
The writing process consists of the steps we take when we produce a piece of writing. The process may include
some or all of the following :
• brainstorming (making a note of ideas, words and phrases related to the topic, in the order they come to mind)
• planning (categorising and ordering the ideas according to the task)
• drafting (a first attempt to write the ideas as a continuous text)
• revising (deciding how to improve the first draft, in terms of both content and accuracy)
• rewriting (writing the text again including the improvements)
Writing as a product
The writing product in "real life" is a text with a purpose. The purpose may be for example to inform, to thank, to
request, or to simply entertain. The success of the text depends on the accuracy of the writing and the appropriacy
of the content.

-,

Accuracy:
• grammar
• vocabulary
• punctuation
• spelling
• capitalisation
• legibility
• appropriate text conventions (e.g. letter format or headings for a report)
Content:
• communicatively effective (the writer successfull y conveys information to the reader)
• sufficiently detailed
• logically organised (the reader finds it easy to follow the writer's ideas)
• original/interesting (not just copied or part-copied)
• believable (the ideas expressed make sense in terms of the real world)
• stylistically appropriate (it conveys the tone required e.g. formal for a job application)
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Why teach writing?
There are two good sets of reasons for teaching writing to EFL school children. The first set of reasons relates to
the writing skill itself. The second set relates to foreign language learning in general.
The writing skill:
• We can't expect young learners to develop their writing skill without teaching them how to write and giving
them opportunities to practise.
• Learners do not necessarilv transfer their skill in writing from what they can do in their own language. In the
case of young learners, they may not have developed their writing skill, even in their own language.
• Writing is probably the most personalised, creative activity in the language class .
• By developing their writing skills early, young learners are making a valuable investment for their future
studies.
Foreign language learning:
• Writing gives learners the opportunity to find ways of expressing their ideas in a foreign language.
• Writing gives learners the opportunity to try out the language with plenty of thin~ing time.
• A learner's writing gives the teacher a good opportunity to diagnose grammar and vocabulary problems and to
identify progress.
• Writing allows learners to practice new structures in an extended context.
• Writing can provide more variety in classwork.

How do you teach writing to young EFL learners?
In many classes, attention to writing is very limited. The teacher gives the learner a title or a topic. The learner
produces a text, and the teacher marks the grammar, vocabulary and spelling mistakes in it. Writing is then merely
a testing tool. This is perhaps the reason for writing ·s ''bad reputation" which we mentioned earlier.
Here are some tips for improving this reputation! :
•

•
•
•
•
•
•
•
•
•
•
•

Pay attention to the writing process by providing opportunities for learners to brainstorm, plan, draft and revise.
Remember that young learners will perhaps not use these strategies yet even in their own language. Many of
these may be class or group activities, which can help make writing a less lonely process.
Give learners something to write about. Pictures arc a particularly good way to provide content: "a picture is a
text for which the learner provides the words" .
Choose topics which the children can relate to in their own experience. for example in the playground, rather
than in the bank.
Stimulate young learner' s creativity by putting familiar things together in an unfamiliar way. For example,
"animals" and "hotel ": ask students to describe a scene at a hotel for animals.
Make sure the learners will be able to do the task with the language level they have (pay attention to
vocabulary, useful expressions and structures at the pre-writing stage).
Set the writing task itself as homework if tifu.e is short, but at least try to find time for some preparation work in
class .
Give the children the opportunity to become involved with their writing. For example, let them choose to be a
character in their narrative.
Be prepared for mixed ability. For example, ha ve extension tasks for students who finish early like adding a ps
to their letter.
Encourage young learners to take pride in,the presentation of their work, for example by decorating it with
pictures. Ask them to write on a lternate lines so there is space for comments.
Encourage learners to consider their a udience. For instance, if they are writing a postcard, get them to imagine
clearly who they a re writing to; a parent or a friend for example.
Be an interested audience by responding to the ideas in the learner·s work, not just the language. Take on the
role of intended audience as you ma rk.
Don't just mark work for accuracy; mark for content as well. Select some appropriate aspects of content to
consider as you assess and comment on them when giving feedback.
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News from the Net 4:
Turn of the century
A few months ago, in September, I went blackberry picking with my children. My nine-year-old became
interested in elderberries and picked a bag full. I had no idea what to do with them. A quick search on the
Internet taught us how to remove the berries from the stems using a fork and how to make elderberry ice cream
and cordial.
This is just one example of the way the Internet has entered daily life. Looking back over previous articles in this
series I am astonished to find that as recently as May 1998 I was asking the question: 'What is the Internet?'
The rapid rise and spread of the Internet now makes the question almost superfluous. The tum of the Century
seems a good time to take stock, look back at the contribution the Internet has made and is making to the
teaching of English to young learners and hazard some guesses as to where it will go in the future.
For teachers of English to young learners the Internet provides a wealth of resources and information.
There are news groups where the answers to just about any question on teaching English can be found, either by
posting a message or searching the archives. See http://www.aitech.ac.jpriteslj/linksffESL/Discussion/ for
further information.
Web sites offering everything from ready-made lesson plans, to chants and songs and advice on how to make
model dinosaurs have gone from a trickle to a flood. Increasingly, publishers and language schools are adding
free content to their sites to attract visitors, aware that merely advertising a name is no longer enough. See
htt;p://www.countryschool.com/ylresources.htm for a list of such resources . Amidst this plethora, effective
searching skills are essential and need to be learnt by teachers and students.
Distance Learning teacher training courses have gained added credibility with the growth of the Internet. MAs,
Diplomas and Certificates are all now available on line. See Open Learning International's 'Certificate in
Teaching English as a Foreign Language to Young Learners' at http://olionline.com/certeflyl/ for example.
Courses have also appeared which train teachers to deliver on-line courses - e.g. London Institute or Education's
' Online Internet Training for Education' course at http://www.ioe.ac.uk/lie/course5.htm.
Teachers of young learners who don't have a local teachers' group or who don't live near a good ELT bookshop,
those who can't get to a teacher training college, need no longer feel left out. BIELT (The British Institute of
English Language Teaching) offers a free email address to all its members. Professional development is within
everybody's reach.
,.: ·

While there is plenty on the Internet for teachers,of young learners, including plenty of ideas and information to
take into the classroom, Web sites where young learners of English can interact directly with the content are
virtually non-existent.
There are plenty of sites that provide links to other sites which 'might be of interest to learners of English'. But
this is an open-ended possibility which for young learners involves issues such as on-line safety (see 'News from
the Net 3' in the previous issues of CATS) and the focus of lessons.
This doesn't make it impossible for young learners of English to use the Internet. Internet 'treasure hunts' for
example are fun and involve young learners in searching a number of pre-selected sites for the answers. See
htt;p://www.aitech.ac.ipritesli/th/ For teenagers the Internet provides a rich supply of reference materials for
debates, projects, etc. On the other hand, teachers who create materials based on one or more web sites are faced
with the frustration of constantly changing and updated sites - a necessary aspect of the medium.

Spring 2000

CATS: The IATEFL Young Learners SIG Newsletter

Page 36

In theory the multimedia nature of the Web, the ability for users to interact witli pictures and sounds and gain
immediate feedback, should make it a good medium for young learners. There are plenty of attractive and popular
non-EFL sites for children. Various virtual language schools for adults are now appearing and if these succeed
maybe virtual schools for children will follow. In addition, publishers will probably increasingly provide on-line
materials and games to supplement course books.
Where the Internet excels at the moment is the ease with which young learners can find and communicate with
one another around the world as 'key pals' . See ' News from the Net 2' and Thomas Robb's excellent article 'EMail Keypals for Language Fluency' at httl): //www.kyoto-su.ac.jprtrobb/keypals .html
Perhaps the ease with which young learners can communicate around the world will encourage the notion of
'global citizenship' as an educational aim for young learners of English. One can easily envisage cross-cultural
projects in which they use the Internet to research information about another country, exchange information with
a key pal in that country and then publish a web page describing and showing the similarities and differences
between that country and their own.
Which begs the question as to how effective the Internet really is in enhancing second/foreign language
acquisition in young learners. We await research findings in the early part of this new century with great interest.
For example one of the proposed presentations in the Young Learners SIG 'track' in Dublin will be Neil Runt's:
'Discourse Patterns of Young Learners Involved in Internet activities' (Wednesday 29 March).
Finally there is a larger question as to how compatible the use of computers is with our wider educational aims in
teaching young learners. Global citizenship is fine, but if we compare for example the use of drama as a medium
for teaching English and building personal, social and linguistic confidence, (in fact, addressing most of Gardner's
Multiple Intelligences), the use of computers as a medium begins to look rather impoverished.
Perhaps the time has come for a SIG event on Computers and Young Learners? Anyone interested in hosting or
contributing, please get in contact.
With best wishes for the Year 2000,
Christopher Etchells
etchells@countryschool.com

...•.••.......................••........................••••............................. ,
Christopher Etchells is Director of The English Country School. He is Joint Co-ordinator of The Young Learners
SIG with particular responsibility for the SIG web site at http://www.country_school.com(y!)Ungjearners.h!_f!J.
Next issue: Creating web pages with students
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Book Reviews
Pebbles 1 & 2 , Penny Hancock
Pebbles Teacher's Book , Gail Ellis and Penny Hancock
Longman 1999
Pebbles is a two stage early primary English course designed to use w.ith young learners from four to six years of
age. It is an activity-based course with a story element and includes craft activities such as making masks and
puppets to use in many of the lessons. The course consists of a Class book for pupils, a Teacher's Book with
story posters and a cassette.
The Class book is a full colour write in book with no text in the first level and a limited amount in the second
level. It is divided into fourteen units which contain many activities involving the use of games, songs, rhymes,
listening and speaking activities and craft activities These activities provide a wealth of ideas some new, some
recycled . I particularly like the " About Me" activity . The story activities revolve around a set of fairy tale
characters, the Pebbles royal family and the Prince and Princess who all live in the magical world of Pebbles
Castle but have friends from the real world, so there is a mixture of fantasy and reality.
There are four traditional stories in the course which are recorded on cassette and illustrated as picture narratives
on a double spread: 'The Gingerbread Man' and 'Little Red Riding Hood' in Level 1 and 'The Great Big
Enormous Turnip' and a version of 'The Hare and the Tortoise' in Level 2 . This often provides pupils with a
familiar story which they may know in their own language and gives them confidence to predict what will come
next. The posters and stories are illustated in an attractive style and are a very useful resource for the teacher of
Young Learners. The last unit of Book 1 is a special festivals unit which can be used for Christmas and Easter.
The material is very motivating and appealing to young children. There is only one worry with presenting these
Festivals at this stage, which again may be familiar to them in their own language, but will reappear very
frequently in the course books to follow . The combination of a Students write in book and course book can
make this an expensive item for use in State schools. The division of this book into activity book and
a reuseable Course book could give the course more potential for further activities as well as making it more
economical to buy . The course books are divided into fourteen units with the story units acting as revision units
Each unit includes an "About Me" activity which is one of the special features of the book .
There is a very comprehensive Teacher's book which gives clear guidance in the Introduction for both the
inexperienced and experienced teacher. There is a well structured list of information on Activity Types, Songs,
Games, Storytelling, Drama, Total Physical Response, Craft Activities, Cultural Activities, Classroom
Management, Display, Using the mother tongue, Classroom language and Parental involvement . This course no
doubt helps to fufil the demand for more materials which are specifically written for very young EFL learners in
this ever expanding market

Wendy Superfine

Rocket! Susan House and Katharine Scott
Richmond Publishing 1999
This is a beginners' primary English course which is designed primarily for Spain. There are two levels , each
with a pupil's book, story book, teacher's book; cassettes, flashcards and posters. The approach is activitybased, emphasising "doing things in English, not language for language's sake." Consequently, it draws material
from the whole primary curriculum and the language is contextualised in a series of lively topics with related
activities.

Spring 2000

CATS: The IATEFL You ng Learners SIG Newsletter

Page 39

There is a detailed teacher's book for each year, giving step by step guidance for primary teachers who may not
be used to teaching English. One of tlie key features of the course is the use of story songs, which are simple,
repetitive narratives or dialogues with a catchy rhyming song. These introduce the key language of the unit and
can finally be performed with props and costumes. The course is designed to be flexible so that some activities
can be omitted by teachers who teach only one or two sessions a week. Songs, craft-work, role-play, games and
pronunciation activities are detailed, so there is scope for plenty of the oral work which is essential at the
beginner stage.
The pupil's books are attractively illustrated in colour. The children are often required to complete pictures or
make things, following oral instructions. One feature of the books that will appeal to some and deter others is
the large number of pictures to be pressed out or cut out. You'd need to be very well organised to handle these
in a large class, where bits of card could easily get stuck in the wrong place or lost under tables! Alongside each
pupil's book is a story book illustrated in colour and full of details to talk about - possibly too full, as I found
the crowded pages confusing at times. Still, it is good to find a course that introduces stories outside the context
of the course so that they feel like treats, something we read for fun, not for work.

If you have only a little time a week for English, you may find the course an expensive investment, as you will
be paying for activities you won't be able to fit in. However if you have the time to devote to this multidisciplinary course, you will find it is carefully and comprehensively designed. The excellent teacher's book will
also provide in-service training for teachers who are new to teaching English in an activity-based classroom.

Eleanor Watts
Planet Readers Series, consultant: Viv Lambert
Richmond Publishing 1999

These readers were written to complement Rocket! but would be a useful addition to the library of any ESL/EFL
primary classroom. The illustrations are colourful and well thought out. The content ranges from minimal text
picture stories to adventure stories and folk tales. The series is accompanied by a teacher's guide and recordings
on cassette. They are at four levels, though these are not very consistent at Levels 3 and 4.
The early readers give scope for a lot of fun and oral work. Particularly funny are lWto 's comi.ng for tea? (Level
1) by Viv Lambert and Mo Choy and The Christmas Mouse (Level 2) by Wendy Superfine. The former shows
the increasing alarm of two children who can only see parts of the person who has come to tea through the letter
box, key hole, sky light and cracks of the door. Imagining a monster with zebra stripes, hairy feet and multicoloured feathers, they hide - only to find it is a very colourfully dressed granny. The latter is about a mouse
which hides in a Christmas box of nuts to escape the cat and is welcomed as a very special present by the girl
who receives it.
I found the Level 3 and 4 readers less consistently successful. While there is a charmingly told Maori folk tale
the language in some of the others is stilted. Al~o, I find some rather anodyne, believing, as I do, that childre;
can cope with the occ-asional mention of death. In the version of Arabian Nights, Sheherezade's predecessors are
put politely in prison and the forty thieves jump out of their jars and run away!
One of the most attractive features of the whole series are the mind-teasers. In each reader, every page contains a
puzzle of some kind which should motivate the children to read on and initiate valuable oral work. Despite the
odd quibble, the stories are well produced and provide a variety of genres for emergent readers. They would be
a useful investment with or without the Rocket! course and would interest children all over the world.

Eleanor Watts
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Tl!e Caring Kids Stories, Irma K. Ghosn
Dar El-ilm Lilmalayin 1999

These ten delightful stories introduce a variety of topical themes - the environment, social responsibility,
tolerance and intercultural awareness - to young learners. Most, but not all, are set in the Middle East and
Lebanon, but would be relevant to the experiences of children in any country. The language used is simple, yet
natural - ideal for schools committed to using real books with young learners. It is also loosely graded
according to age and reading level. Despite the earnest sounding themes, each story is "a good read" and
beautifully illustrated in colour.
The types of story are varied. For example, in Children who Hugge_d the Mountain, a group of Lebanese
children save a mountain from being quarried and so conserve its plants, animals and pre-historic paintings. The
villain of the piece is the apoplectic quarry owner who is outwitted by the children's direct action. In Abu!, the
True Hero, a Bangladeshi boy prevents a train from crashing by stealing and waving his grandmother's red
pantaloons. In The Dragonfly Surprise, a schoolgirl encourages the artistic talent of a class-mate who is
ostracised for her poverty and the colour of her skin by most of her peers - and one teacher.
The stories come with a full teacher's guide, detailing possible follow-up activities, discussion ideas and further
learning around the theme. The children are encouraged to think about the literary features of each story and to
develop their own writing skills. As many of the stories involve conflict resolution, there are role-plays
involving, for example, win-win negotiating processes and positive ways of communicating feelings. The
stories, together with the guide, would be a wonderful resource for the teacher who sees reading as both a
pleasure and as a tool for thought and action.

Eleanor Watts

Mini Flashcard Language Games
Susan Thomas
Longman 1999

Aimed at teachers of general English of all abilities and ages, Mini flashcards are 8 sets of flashcards
accompanied by a booklet of suggested activities and tips. The cards aim to bring a multi-sensory element to
language activities, thus trying to accommodate the variety of learning styles in any one classroom.
The 8 sets of cards cover useful, everyday topics such as people and jobs, leisure, travel, weather and calendar,
food and drink, vital verbs, happy holidays and round the town. Each set consists of 40 cards with a colourful,
cartoon-like visual on one side with the corresponding lexical item on the reverse. The cards are the size of
ordinary playing cards which makes them practical for using in group work and for storage!
The cards are accompanied by a 'picture bank'. This contains photocopiable duplicates of the cards and words as
well as an extensive range of activities for use in the classroom. The uses of the flashcards for teachers are
numerous. They can be used to present, review and recycle vocabulary and grammatical structures. The different
sets can be used independently or in conjunction with one or more of the other sets. The pack provides the
teacher with 320 flashcards to use with absolutely no preparation! The possibilities for different language
activities are endless.
When using the cards in class, the only drawback that I have sometimes encountered is that the lexical item is on
the back of every card. This can sometimes take the discovery element out of a task. However, this is a very
minor drawback and this should not in any way deter teachers from exploiting these wonderful cards to the full!

Mina Patel
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Reports on recent conferences
Wendy Superfine
Events Co-ordinator, IATEFL YL SIG

JOINT IATEFL YL / TESTING SIG CONFERENCE
"TEACHING AND ASSESSING YOUNG LEARNERS"
UNIVERSITY OF MALTA , 24-27 MARCH 1999
This very successful event was hosted by the Education Department of the University of Malta in Valletta which
gave everyone who attended, the opportunity to experience a unique situation where English is taught as a second
language in Maltese schools from an early age. Following Malta's history of British influence, English is the
language of Wider Communication ( LWC) so this gives the students of English the extra benefit of the frequent
exposure to English .
The Conference was opened by Dr. Charles Mifsud, the progranune co-ordinator, Mr Leslie Agius , Foundation
for International Studies, Dr Ronald Sultana, Dean, Faculty of Education , Prof Roger Ellul-Micallef, Rector,
University of Malta and Dr Louis Galea the Minister of Education for Malta.
The opening plenary was given by Jennifer Jarvis, University of Leeds, UK entitled "Stories, Young Learners
and Teachers - exploring purposes and practice in using stories to teach English". She said that "Teachers of
young learners are frequently advised to use stories in their teaching , but doing this may involve new and perhaps
challenging developments in usual practice". This talk explored some ways of understanding why stories may help
language learning and some ways of helping teachers integrate learning- focused use of stories into their practice.
Examples of teachers at work and in discussion were used to illustrate ideas, dilemmas and encouragement.
The following plenary workshop was given by Diane Phillips, Head of Young Learner's Courses at Bell Language
School , UK: "Practical and Fun Activities for testing young learners". Increasing attention is being paid to
the testing of young learners' English and new tests are being devised and marketed . She asked "Should we stop
and ask ourselves why we want to test young students ?" Tests can serve different purposes for different people . It
is worth looking at the different reasons in tum and examine to what extent they are concerned with the best
interests of the children. In this workshop she looked at the reasons for testing Young Learners and then tried out
some practical and creative assessment activities that reflected the communicative classroom . These included
games and activities that tested grammar and vocabulary, and receptive and productive skills. We then looked at
techniques for managing continuous assessment through teacher's logs, and ways of helping students take
responsibility for their own progress.
Other plenary talks followed throughout the conference . The plenary talk by Kari Smith, Oranin School of
Education, Israel, "Why do we want to assess young learners? How do we do it? Who does it?" was given
with the aid of modern technology as we were able to watch her very inspiring talk on the wide video screen, as
unfortunately Kari was unable to attend the conference. She believes that young learners ought to be assessed but
she asked the questions - "For what purposes do we ·want to assess young children ? How do we make sure that the
assessment is carried out in such a manner that serves formative purposes such as to promote learning and to create
a positive attitude to language learning ?" Unless we, the teachers, who are also the assessors , succeed in doing
just that, assessment at this early stage of a long language learning career might prove to be more hannful than
helpful She highlighted some of the 'whys', the 'hows' and the 'whos' related to assessing young learners.
The plenary talk by Jayne Moon, University of Leeds, "How Children's Writing Develops in the L2:
Implications for Teaching and Assesment" argued for the importance of understanding how children's writing
develops in a second/foreign language in order to provide a more informed basis for the teaching and assessment of
writing. Initially it considered the different dimensions of writing and how these develop . It also explored some of
the key factors which affect children's writing development e.g. motivation, teacher's beliefs and practices etc ..
Finally implications for classroom teaching and assessment were identified and discussed. Some interesting
samples of children's ESL and EFL writing were used to illustrate the talk.
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This was followed by a plenary by Niall Henderson,Member, IATEFL TEA-SIG, Italy "What is wrong with
tests and examinations(?)" This talk looked at the nature of the problems of tests and examinations.and
considered how we might try to achieve the incorporation of realism , fairness and balance, while not losing rigour
and not imposing extra workloads on teachers . The fact that success in exams often depends on luck, memory,
imagination and confidence as much as (or even more than) on language ability was discussed. There is a risk that
tests often show more what learners cannot do , rather than what they can do . They can be confusing and can
create anxiety and even fear. The fact that these problems exist because tests and examinations are often poorly
thought out and do not sufficiently relate to what goes on in the classroom was also discussed. Often the tests do
not take adequate account of what ought to be their true purpose - which is to give learners a fair opportunity to
demonstate their language abilities.
The plenary talk by Charles Mifsud & Josephine Milton, University of Malta "Assessing The Reading
Attainment of Young Learners in Malta" looked at the situation in the Maltese islands which have two official
languages: Maltese, a Semitic language is the native tongue. English is used widely and is taught early on at school.
For Malta it is the language of Wider Communication (LWC). In primary schools oracy skills in-English are
introduced early alongside Maltese at the kindergarten and at the begin.µing of Year l (5 and 6 year olds) of formal
schooling. Literacy skills in English are introduced later on in Year 1. In Year 2 (6 to 7 year olds) further oracy and
literacy work is carried out in both Maltese and English. Increasingly, as children move from primary to secondary
and then into tertiary education, English gains in importance. This talk looked at the National Survey of Literacy
attainment which was taking place in 1999 commisioned by the Ministry of Education. This was the first ever
national survey of educational performance undertaken in Malta and focused on the reading attainment of Year 2
pupils in both Maltese and English. Details of this were given and the analysis of the data which is now in progress
was also discussed .
The final plenary talk by Fred Lehman Perry, Jnr. "Presumptions, Realities, & Prescriptions Regarding
Language Assessment" focussed on the following seven questions :1 What do we use tests for?
2 What is the difference between proficiency and achievment tests ?
3 What are the best types of test items ?
4 What does a test score mean ?
5 Should we grade students on a curve?
6 Are teachers ratings of student work valid?
7 Is portfolio assessment the answer?
The common presumptions which are actually false, followed by the realities that need to be faced in the
assessment process were discussed. Each of the seven sections was concluded with some practical guidelines that
need to be adhered to so as to avoid some common pitfalls.
The first of the following workshops listed was given by Helen Barrott-Asal from The British Institute, Florence,
Italy, "Getting Young Learners to Speak".This included discussion of the problems often encountered when
trying to get young learners between the ages of 11 and 14 years, to develop their speaking skills during lesson time
and a practical presentation of classroom activities which will help the problems highlighted.

•

Wendy Superfine, Primary Teacher Trainer, IATEFL YL SIG Events Coordinator, UK spoke about "Making
Topics Memorable". To support a topic- based curriculum the primary EFL teacher can adapt and adopt a wide
range of materials and methodologies . This workshop looked at how these materials can be used to extend or
supplement the activities in the Primary Teacher's course book.
Marjana Finzgar & Milos a Gagola, Secondary School Teachers, Slovenia, demonstrated how to "Stimulate
your Teaching and Learning activities". This presentation was based on neuro-linguistic programming.
Teachers are aware of the fact that successful teaching and learning depend on several factors, which can be
improved through the use of different techniques and their application to different materials and people. They gave
some interesting practical exmples which can be used in both the primary and secondary classroom.
Stacey Hughes, The British Institute, Florence, talked about "Comics Create Creative Language " . Comics are
more than the written word . They use onomatopoeic sounds , pictures with narrative and at their most interesting ,
conventionally break convention . They are also a genre with which every child is familiar, reads for pleasure and
thinks they can write better. This workshop looked at conventional or comic-book onomatopoeia , provided
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guidelines for creating classroom comics and gave tips for storyboarding and addressed the role that computers can
play in this process.

Viljenka Savli, Solkan Primary School, Slovenia, gave a presentation on "Young Learners and Stories on CDRoms ". In Slovenia interest in teaching English to Young Learners has been growing in recent years . Viljenka
has been involved in a special project for the last six years that introduces EFL to young learners in Slovenia . She
showed how CD roms can be used in the YL classroom. The interactive CD roms can help teachers introduce
stories in a different way. The "Story World" CD -Rom by Heinemann ELT was shown as an example.
Marta Sigutova, Ostravska University, Czech Republic looked at "Training EFL teachers for Czech Primary
Schools". She looked at the relatively new programme of training teachers for Czech Primary schools. There are
some university courses which offer TEFL training within the general framework of primary pre-service teacher
education. Questions asked were: What challenges do trainees face when it comes to being both generalists and
specialists ? What is the impact of this new course ? The trainees responses to a recent TEFL course and instances
of cooperation between Educational Studies and English were also examined.
Rosalie Kerr, University of Cambridge, EFL Division presented "The Cambridge Young Learner Tests: What
are the issues we have to address when we test child learners of English?" .This ~as a presentation of the
UCLES tests for young learners which looked at the age range for whom the tests are intended, the components the
tests contain and the defined the characteristics which such tests need to have. Groups were given samples to try
and test in order to comment on the extent to which they have the desired characteristics and suggest any changes /
improvements which could be made .
Elena Borovikova, ELT Projects Manager, British Council, Moscow spoke about "Teaching English to Young
Learners in Russia." Russia has a very strong tradition in teaching foreign languages . Foreign language teaching
has become very important since the educational reforms were introduced in 1985. Since the teaching of English to
young learners was introduced it has become increasingly popular . This talk looked at the ways this is being done
and the methods used for the in-service teacher training courses run by the British Council in Moscow.
Janet Olearski, The Sprite Project, The British Council, Poland looked at "Poetry Please!" This workshop gave
some easy and enjoyable ways to get learners in touch with English by helping them to understand the patterns and
rhythms of language and creating their own poems . Participants experimented with basic poetry writing activities
and produced poems of their own in groups and pairs.
Liudmyla Byrkun, Ukraine-Kiev, talked about "A Learning Environment for Discourse Competence
Acquisition". The social, cognitive and language needs of 6/7 year old school children can be taken into account
while planning the learning environment for discourse competence acquisition . The research data on different
ways of combining the content of teacher talk and learners classroom activities was discussed and its effect on
policy decisions on purposes, content and types of testing and assessment schemes.
Adelheid Kierepka looked at "The younger the better? - Studies on interaction in the primary English
classroom." This paper presented the findings of an interaction research in the primary classroom . The data was
obtained from English lessons in the first to fourth grades within a period of four years . This investigation is part
of a school experiment which has been carried 'out at. he Efurt Primary School for 5 years .The quantity and quality
of the teacher input and the pupil's output as well as the classroom were investigated in order to find out their
interdependence in the acquisition /learning process. Conclusions were drawn to determine the young learners'
foreign language competence and to optimize the teacher's language behaviour and teaching style .
The workshop presented by Anna Lesinska-Gazicka & Daf Pawelec, Young Learners' Teacher Education
Consultant, The British Council, Poland was titled "Young Learners - Assessment in the Primary Classroom".
Primary school education in Poland is undergoing a major change in methods, content and policies due to the
educational reforms which are gradually being introduced . The lowering of the age at which children will be
expected to start studying foreign languages is one aspect of the reform. One of the many objectives of the reform
is to implement a skills-based, learner centred approach to language learning where learner independence is
emphasised. A crucial area still requiring careful consideration and long term adjustment in the Polish ·school
system is the management and implementation of assessment. This presentation addressed these and other
important issues by looking at the current teaching and assessment of Young Learners in Poland, outlining the best
practice ofrecording and interpreting evidence of learning in U.K.schools and then considering how these could be
adapted to the Polish situation.
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The conference ended on a very happy note with a conference dinner in the picturesque town of Mdina set in the
centre of the island, which helped to make it an even more memorable occasion. The full papers of the Conference
proceedings from this event will be published next year by the University of Malta.

INTERNATIONAL CONFERENCE ON
"RESEARCH INTO TEACHING ENGLISH TO YOUNG LEARNERS"
BUDAPEST, HUNGARY , 1 -3 SEPTEMBER 1999
This conference was a first time visit to Hungary for the IATEFL Young learners SIG where we were very warmly
welcomed into the beautiful city of Budapest.
The conference began with the plenary talk by Helena Curtain, USA:
Time as a Factor in Early Start Language Learning Programs
.
As early foreign language learning progranunes have proliferated in th"e United States, a need has emerged to
answer questions related to the best type of language progranune models available. Such questions lead very
quickly to the issue of how much time is provided for instruction. The study presented in this session outlined the
current situation of foreign language progranunes for young learners and posed the questions that progranune
planners must face when initiating such progranunes. The study looked specifically at the issue of time within
those progranunes and examined the general educational scholarship related to time and specific foreign language
scholarship related to time and proficiency. The study attempted to answer the question of how differences in
progranune time and intensity affect programme outcomes. The study also examined the way that the amount of
time the teacher actually uses the foreign language during instruction might affect the outcomes. The study then
presented the results of a quantitative and qualitative analysis of how three early language learning programmes
with differing time allocations fared on measures of language achievement and language proficiency. The study
ended with a discussion of how time affected outcomes in these three programmes and how the findings relate to
elementary school foreign language programmes in general.
Other plenaries were given by:Angelika Kubanek, Germany
Describing Children's lntercultural Awareness
If one studies the documents about intercultural learning published by modem language teachers and
methodologists, the difference between the rhetoric of curricular objective, and the scarcity of statements based on
empirical research or detailed hermeneutic observation will quickly become obvious . Drawing on recent data
gathered form kindergarten age children and 9-10-year-olds (with and without FL teaching) the talk focused on 3
aspects:
( l) the adequacy of research method,
(2) the adequacy of interpretation
(3) the use of such data to strengthen teachers' observation power.
Shelagh Rixon , UK
Collecting 'Eagle's Eye' and More Intimate Data on Young Learners of English
This talk looked at the approach needed for two research projects on Young Learners - one 'eagle's eye', a global
survey of public practices and benefits about Young Learners undertaken for the British Council and the other
involving in-depth interviews with groups of Young Learners themselves, in this case 9-10-year-old Italian Primary
School Children on their attitudes to learning English and being assessed on their English.
Mirjana Vilke and Jelena Mihaljevic Djigunovic , Croatia
Eight Years After: Wishful Thinking vs. Facts of Life
The Croatian project of intensive learning and teaching of English as a foreign language to young beginners (aged
7) is coming to its close. Now is the time for stocktaking. What was expected and what has been achieved? Both
oral and written tests have been administered at several points in the course of the eight years of the project,
interviews have been carried out, learners have been observed and questionnaires have been filled in. Results of
project children are being scored and compared to those of control groups of learners. The paper analyzed both
positive and negative findings and looked into possible causes. Results obtained by research as well as class
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experience were presented. These included findings relating to language acquisition by young learners on the
phonological, morpho-syntactic and semantic levels, to learning strategies, to communication strategies used in
discourse and.to affective characteristics of early starters.
The following speakers gave talks or workshops on a variety of research projects:Jane Andrews, UK
Exploring Content and Methods in Training Teachers for EYL
This talk explored the education of language teachers for TEYL in the context of a Master's level course in the UK.
The students on such courses tend to come from a variety of linguistic, cultural and employment backgrounds,
which provides an interesting challenge to the teacher educators involved. The talk presented data gathered from
course participants at different stages ofa module focusing on TEYL about the following issues:
• their perceived needs
• their preferred learning ,styles
• their responses to different types of content
• their responses to different modes of input.
The implications for the teaching of future Master's level TEYL courses was discussed as were the implications for
teacher education for TEYL in general. Issues ofTEYL programme design and evaluation were also discussed. As
an integral part of the talk, participants experienced some of the training techniques used in the course and were
invited to evaluate them and provide feedback.
Yasemin Bayyurt and Cem Alptekin, Turkey
EFL Syllabus Design·for Turkish Young Learners in Bilingual School Contexts
This paper reported a case study which involved the preparation of an ·EFL syllabus for young learners (age 6-8) at
a private primary school where the medium of.instruction is both Turkish and ,English. The design of the syllabus
was based on two different theoretical premises, one being Widdowson's (l 990) notion of systemic versus
schematic knowledge and the other being Cummins' (1984) two-dimensional concept of language proficiency
involving basic interpersonal communicative skills and cognitive/academic language proficiency. The importance
of designing a topic/content based·EFL syllabus in a bilingual (Turkish/English) context within the framework of
this theoretical background was discussed with a view to reconciling cognitive/conceptual development with
linguistic growth in two'languages. The study further described the training of the EFL teachers in tune with the
requirements of the new syllabus; focusing on differences in attitudes between native.and non-native EFL teachers.
Implications-were then drawn for further syllabus design models catering for young ·learners in bilingual school
contexts.
Nadya Berova, Bulgaria
Management Innovation and Change in the Context of Teaching Young Learners
This presentation was based on.a recent research (conducted with a colleague) into the teaching of English to young
learners in Bulgaria. It des~ribed some general and specific issues of English·language teaching to young learners
within the general educational environment in the country and the specific foreign language teaching environment.
The paper focused on issues of management, innovation and change in the context of the foreign language
classroom, examining.learning and teaching practices in Bulgaria.
Galina Bushueva, ~ussia
Young Learners' Creative Activity Development in the Teaching of English
In the field of educational philosophy, creative personality is one of the common goals on the level of curriculum
theorising as well as the level of pedagogical practice. Development of primary school pupils' creative activity in
teaching English is essential as communication is a creative process. Since young language learners have a very
short attention and concentration span, and as the physical world is dominant for them at all times and they love
to play, the teacher should be creative and create system of oral and written communication tasks according to
the students' ability and grade of knowledge. The research given was aimed at investigating the terms and ways of
development of creative activity of young learners in the process of studying English.
Yvette Coyle and Mercedes Verdu, Spain
Joint Activity and Teaching Strategies in the EYL Classroom
This paper reported on the results of a longitudinal study of the teaching and learning of children's EFL in two
primary school classrooms in Spain (8-10 years). The study centred on the role of teacher - student discourse in the
construction of foreign language (FL) knowledge and in particular,on how teachers use language to structure and
support their children's learning with.in the context of j oint activity. It examined data from an Experimental and a
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Cortrol classroom on two different but complementary levels: a 'macro' level ~hich traced the organization and
sequencing of the joint activity and language contents over time and a 'micro' analysis of the classroom discourse,
which focused more specifically on the devices used by the Experimental group teacher to promote the children's
FL acquisition. Evidence obtained from the first level of analysis revealed that the task-based approach to FL
teaching/learning applied in the Experimental group had been more successful in helping the children achieve
greater autonomy in their use of the FL. In addition, the analysis of the discursive activity enabled them to identify
six macro teaching strategies which were sub-divided into a series of specific actions through which the teacher
was seen to meditate and guide the children's developing FL knowledge. These strategies were found to be closely
linked to the development of joint activity.
Mercedes Lopez De Blas, Spain
Action Research in the Teaching-Learning Process in Madrid, Spahi
The research took place in Madrid over two years focusing on the _nature of language, the natural learning process
of a language, the planning to follow, the teacher and learner's role during the process, and the communicative
strategies needed to do it well. It was based on Infant, Primary and Secondary Teachers with students' aged 3-16
years old and reflected on their teaching process as a 'must' As thi_s was so relevant to them that including
innovation in their teaching followed naturally afterwards. Relevant data, on the research made was included.
Eva Farkasova and Kveta Biskupicova, Slovakia
Teaching English from First Grade: Psychological and Pedagogical Aspects
Experimental teaching of English to 6-year-olds started in Slovakia 8 years ago. This type of education is more
demanding than regular classes (e.g. increasing demands on mental functions). To reduce the probability of pupils'
failure they decided to involve psychological measuring before entering school and to prepare special educational
conditions. In this paper they concentrated on some results in first and second grades answering the following
questions:
· Are the entrance tests useful?
· What are their results' correlations with later performances of pupils?
· What kind of differences did they indicate?
· What are the differences between successful and unsuccessful pupils?
· What are the necessary educational conditions like?
· Are textbooks necessary?
Andrea Fenyodi, Hungary
Brain Dominance and its Methodological Consequences at a Young Age
As a practising teacher I have always been interested in the following questions: Does brain dominance exist in
the sense that our problem solving approach is affected by the way of thinking that is typical of the dominant
cerebral hemisphere? And if so, does children's performance at school depend on the typical abilities and skills of
the dominant hemisphere? The point that we teachers should get answers to these questions is that knowing our
pupils better from this aspect we could choose the most suitable teaching methods for children of different learning
and thinking type. The research made so far consisted of two stages, starting with a theoretical quest in the
literature and followed by a practical examination in the classroom. Here the children were made to do some easy
activities to test their brain dominance. Then the results were compared to the children's performance at school. The
final results of this examination cannot and were not meant to prove the hypothesis the research was based on,
namely that brain dominance exists and has effects on learning. This is because the research is still in progress.
However, after the first phase of it Andrea Fenyodi presented some interesting cases and also practical experience
in researching young children in the classroom.
Iasi Petrina Frunza, Romania
Teaching Vocabulary to Young Learners: An Action Research Project
The action research which was presented and discussed in this workshop aimed to tackle the problem of boredom
when introducing new vocabulary items by creating one's own materials. These were based on previously acquired
learner awareness and knowledge.
Renate Gangl, Austria
Learning Through Interaction: A Discourse Model for Teaching English to Primaries
The purpose of the two-year study was to investigate the effect of discourse on the rate and success of language
learning. After extensive preliminary observational studies of the first language-environment of four to eight-year
olds, activity-centered material was designed. This material was given to the experimental group, whereas the
control group was exposed to conventional material (functional approach) . Two proficiency tests were performed at
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different stages and 750 minutes of lessons were audiotaped and transcribed for analysis of discourse arising from
the classroom activities. In addition, standardized interviews with a native speaker were videotaped and analyzed.
The scores of the experimental group were significantly higher than those of the·control group in the areas of
vocabulary, grammar, speech functions, listening and interactional skills. The teacher's speech in the experimental
group showed features of caretaker-speech which research has shown to facilitate language learning.
David Hill, Hungary
Adding Foreign Languages to the Primary Curriculum: The Italian Experience
In 1990, the Italian Ministry of Education saw fit to graft the teaching of foreign languages on to the State primary
school curriculum. The way in which it was carried out has a number of lessons for other countries wishing to do
the same, ministries and curriculum developers in general. The presenter who, from 1987-1998 was the British
Council's English Teaching Adviser for Northern Italy, with responsibility for providing INSETI and PRESETI
for the State sector, was heavily involved with the project throughout, not at least because of his own Primary
education background. This paper drew practice and research-based conclusions from the Italian experience in the
areas of:
· National planning for primary ELT
· INSETI and PRESETI provision
· Compromise planning to meet real needs
· Effects in the primary classroom
· Effects beyond the primary classroom
David·A. Hill gave this paper with the sponsorship of the Norwich Institute for Language Education (NILE).
Susan Holden, UK
Current Realities and Future Needs: Matching Perception and Reality
Having researched the needs for secondary school learning and teaching materials for Hungary and the region, and
then followed this up with work with local authors and the successful publication of a textbook series for this level,
we are now beginning to enter the research phase of a similar project for primary school learners and teachers in
Central and Eastern Europe, involving national teams of local authors. The purpose of the session was to discuss
the research done to date and establish:
· what the current realities are
· what factors will influence future developments and needs
· how best to satisfy these needs through a cohesive programme of materials, training and evaluation projects
· a network of national an local infonnants, trainers and writers to produce materials to satisfy those needs and
reflect future developments at a national and regional level. The aim is to develop a serious ongoing project based
on sound and concrete research which will form part of the 'next generation' of materials, training and evaluation
procedures for primary ELT in the region.
Kyosti Julkunen , Finland
Students' Opinions on Content and Language Integrated Learning
The paper dealt with content-based teaching supported by English teaching in grades 1 to 6 in Joensuu Normal
School. The students had studied English and periods of other subjects in English since the first grade when they
were 7 years old. The data was collected by a guided writing task from 58 pupils (aged 10 to 12) in grades 4 to 6 in
May 1998. The students wrote about advantages / disadvantages and easy / difficult things in learning and
teaching. The theoretical framework of this pilot study consisted of aspects of classroom learning (language of
social interaction, learning tasks and instruction, and cognitive aspect of classroom learning), and models and
features of content-based teaching. The results suggest that students learn both more language and content than in
normal teaching. Understanding instruction causes-difficulties and lessons may be boring. There is a lack of
relevant teaching materials. Language learning is experienced as either easy or difficult. Tests in English are
considered particularly difficult. Mathematics, history, and environmental studies are experienced as difficult
subjects. The students' opinions vary greatly: some students have practically no problems while others really suffer
from the situation. Results were discussed, with theoretical and practical implications.
Adelheid Kierepka, Germany
The Younger The Better? Studies on Interaction in The English Classroom
This paper presented first findings of an interaction research in the primary classroom. The data was obtained from
English lessons in 1st to 4th grades within a period of 4 years. This investigation is part of a school experiment,
which has been carried out at a Primary School for 5 years. The experiment is mainly aiming at determining the
optimum age for the beginning of language learning under school conditions. It is also aiming at discovering
factors that support the acquisition/learning of a foreign language at this particular age. For this reason the quantity
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and the quality of the input and the pupils' output were analysed as well as the patterns of classroom interaction in
order to find out their interdependence in the acquisition /learning process.

Csilla Kiss, Hungary
Do They Preach What They Practise? Primary EFL Teachers' Attitude Towards an Early Start
The aim of this research was to investigate primary teachers' attitudes towards starting foreign language instruction
at an early age within the formal educational system in Hungary. It was part of a planned PhD dissertation to be
completed at JPU, Pees, Hungary. The study is still in the planning stage. The Hungarian National Curriculum
prescribes starting to learn a foreign language not later than age l 0, but a lot of schools start foreign language
instruction much earlier: usually age 8 or 9, or even as early as 6. 1bis study set out to explore how valuable
teachers of young learners find the early years of foreign language teaching and learning. What are the major
benefits that teachers see in starting young? Are they convinced of the value of an early start, or do they show a
more sceptical attitude? The participants of the investigation were a group of primary school teachers who have
attended a post-graduate course in TEFL for Young Learners atKoros Foiskola, Bekescsaba, Hungary. The
presentation focused on the development of an attitude scale to be used for measuring participants' attitudes
towards an early start, relying on data from a pilot attitude scale administered last year.
Libuse Liskova, Czech Republic
Teaching English Through Nursery Rhymes, Songs and Fairy Tales
This paper described the research which Libuse carried out when working on her dissertation for the Moray House
Institute in Edinburgh. The research was designed to answer the following questions:
· Does using rhymes with young learners create a relaxed, non-threatening atmosphere? If so, what is the impact on
learning?
· What skills are developed through exposure to rhymes, songs and fairy tales?
· What are the main criteria for selection of rhymes, songs and fairy tales?
· Which is more essential for effective learning: activity type or the rhyme, song or fairy tale itself?
She briefly described how the research was carried out and presented her findings .
Jayne Moon , UK
Effects of Drafting on Cognitive and Linguistic Aspects of L2 Children's Writing
While process-based approaches are widely used in the LI primary classroom, they are increasingly being adopted
with young foreign or second language learners although there is little empirical evidence of how an emphasis on
process is likely to influence children's L2 language and writing development. 1bis talk reported on a small scale
exploratory study carried out to investigate one aspect of a process approach - namely drafting and its effect on
children's writing in the L2. It was carried out in an ordinary classroom with the assistance of the class teacher,
with children working in their accustomed friendship dyads. The main research aims were to explore whether
children writing in a L2 could produce several drafts of a story, attend to different aspects of writing during
different drafts of their stories as prompted by the teacher (related to linguistic and pragmatic levels of discourse)
and hold their internal story plans stable during the process of producing multiple drafts. Findings from Bhutanese
children in Year 3 and 4 of schooling were reported on and compared. Issues related to drafting and its use in the
young learner classroom were discussed and further questions for research identified.
Marianne Nikolov , Hungary ·
Issues in Research into Early Foreign Language Programmes
This talk gave a short overview of what kind of research has been conducted into young learners' modem language
programmes. It identified the strengths and weaknesses from the point of view of research design and outlined
where more research is necessary. The background to this analysis was provided by research on the critical period
hypothesis and various country case studies overviewing the teaching of foreign languages in several educational
contexts in Europe and beyond. The second part of the presentation outlined research projects focusing on the most
important issues, among them, good practice, continuity, realistic expectations of early language programmes and
teacher education in which conference participants could join in. Possibilities for comparative international studies
were explored involving classroom observation and other data collection procedures. Participants were requested to
bring their own ideas for joint research projects. ·
Eva Pali, Hungary
Themepacks: Initiating Innovation in the Hungarian EFL Context
The aim of the presentation was to show how particular innovation has been implemented in the Hungarian primary
EFL teaching context. There has been a need for some change in lower primary language teaching: more and more
teachers have realised that traditional teaching methods cannot fulfil students' and teachers' needs. The lack of
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appropriate materials however has prevented teachers not being able to devise their .own materials from changing
their current practices. The British Council has undertaken to initiate some change by appointing experienced
teachers to write materials for other teachers, thus ensuring that the materials root in the Hungarian context and are
of a relatively good standard. The materials (two packs) have been written and extensively trialled in a variety of
teaching contexts wide range of primary schools. The experience of the trialling has been summarised and the
material has undergone changes in order to suit the Hungarian context to such an extent as it is possible. The
presentation presented experience of the trialling process and also looked at ways the material could be made more
popular among primary language teachers.

Helen Paul; Germany
Teaching English in State Primary Schools in Germany: A Description and Discussion
There has been a great increase in the teaching of English and other foreign languages in primary schools in
Germany: one of the reasons being an attempt to develop young learners ' awareness of the different European
countries which surround them. Most federal states in Germany now have a programme for teaching English in the
primary sector. These vary both in their aims, the amount taught and their training programmes. This paper
presented and discussed different models, reported on progress and examined the implications for training and
research. The effectiveness of prograrmnes was also be examined as well as considerations for co-operation at
secondary level. Special reference was made to the programme in Mecklenburg-Vorpommem, Germany, which has
been running for three years and where the speaker is involved in the in-service training programme in English for
primary teachers.
Simona-Maria Putinelu, Romania
Young Learners Develop Confidence by Writing and Performing Playlets
This workshop presented an action research project designed to develop the confidence of a class of l 0-year-olds
by having them write and perform their own playlets in English, using a variety of props and costumes. The
procedure followed was described and illustrated with the children's scripts before and after editing, and the
resulting performance was shown on video. The speaker summarized feedback from colleagues and presented the
children's own comments. Participants were asked to evaluate the approach and suggest new ideas.
Judit Sarosdy, Hungary
Language Across the Curriculum: Lower Primary Teacher Training in Budapest
Budapest Teacher Training College has developed a curriculum of a programme to train the students in teaching
English across the lower primary curriculum (Science, Maths, P.E., Visual Art, Singing). Cross-curricular approach
is the best way of teaching a foreign language to young learners. The speaker and colleagues have made some
research into how Teaching Practice can be integrated with the theoretical training which was presented.
Wendy Superfine, UK
Making Topics Memorable
To support a topic-based curriculum, the primary EFL teacher can adapt and adopt a wide range of materials and
methodologies. This workshop looked at how these materials can extend the topics in the Primary teachers' course
book: It analysed reasons for using topics, the how and what of planning a topic-based curriculum. Strategies to
make the topics more memorable included the use of stories, songs and rhymes.
Eva Ujlaky, Hungary
An Exploration of the Process of Trainees' Planning
Having been involved in the writing of the course objectives, contents and requirements of Children's Literature
and Methodology six years ago, and trying to improve the courses year by year ever since, Eva has developed a
feeling that a more specific study would be necessary to find out more about the underlying processes the course
induces. The presentation examined a segment of the course in order to find the answers to uprising questions. The
focus was on trainees' lesson planning and decision making. Her main hypothesis was that trainees do not rely on
their acquired knowledge and gained experience about lesson planning and decision making, as they are not aware
of them. Another hypothesis is that the present training course does not provide trainees with experience in real
decision making. A final hypothesis is that her students use Children's Literature in their lessons merely to justify
the concept that they have to make lessons interesting. As for the research method and implications, the method
was a small case study with 7 students from a group, who have been dealing with stories in EFL this term. The
filmed group planning and the discussions about it have provided an insight into trainees' planning and offer
possible implications. Finally, some implications of the research findings were presented. A modified Children's
Literature and Methodology course would focus more precisely on raising trainees' awareness of their experiences
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and on providing more explicit opportunities for decision making. A better eo-operation between college-based
tutors and mentors could .achieve this.
Mirjana Vilke and Jelena Mihaljevic Djigunovic, Croatia
Eight Years After: Wishful Thinking vs. Facts of Life
The Croatian project of intensive learning and teaching of English as a foreign language to young beginners (aged
7) is coming to its close. Now is the time for stocktaking. What was expected and what has been achieved? Both
oral and written tests have been administered at several points in the course of the eight years of the project,
interviews have been carried out, learners have been observed and questionnaires have been filled in. Results of
project children are being scored and compared to those of control groups of learners. The paper analyzed both
positive and negative findings and looked into possible causes. Results obtained by research as well as class
experience were presented. These included findings relating to language acquisition by young learners on the
phonological, morpho-syntactic and semantic levels, to learning strategies, to communication strategies used in
discourse and to affective characteristics of early starters.
Louise Williams, Italy
The Importance of Repetition in Teacher Language
Repetition is part of the very fabric of our behaviour and language, and is interwoven into the various ways we
communicate. It is a pervasive factor of everyday conversation and a main driving force behind patterns of
interaction. lnside the very special context of the classroom, repetition plays an extremely important role, and is
found in the repeated sequences of classroom organisation, in the division of lesson time, in the relationships
between class participants and the ways they interact. Above all, repetition is a striking characteristic of the
language of classroom participants and especially in that of the teacher. This paper described recent research into
the use of repetition in teacher language. It identified the types of repetition that exist in teacher language and the
functions embodied in a teacher's use. It went on to consider the role of repetition in the two fundamental aspects of
a language teacher's work: classroom management and the promotion of language learning. The advantages and
disadvantages of using repetition in teacher language were then discussed. The paper closed with a description of
the benefits of repetition in a trainer's language when preparing teachers of young learners.
After an excellent social programme with a spectacular evening boat trip on the River Rhine the conference was
agreed to be a great success. Many thanks must go to the joint organizers:. Marianne Nikolov, Janus Pannonius University, Pees, Hungary
· Jayne Moon ,University of Leeds, Leeds, UK
It was sponsored by
· ELTECS
· IATEFL
· The British Council, Budapest, Hungary
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A tribute to David Vaughan
David Vaughan died suddenly in Madrid on 26 August 1999, at the age of 39.
Dave spent his early years in Belgium before returning to Britain, attending school in
Burnham and Marlow. His university studies brought him to Spain where, in Ourense, he
met and married his wife, Teresa. After passing his RSA Certificate in ELTat
International House in Lisbon he moved to Buenos Aires for four years. His daughter
Alexandra was born there in 1986. It was in Argentina that Dave began teaching young
learners, something which he found he not only excelled at but that he also enjoyed
immensely. During his time in Argentina he also passed the RSA Diploma.
In 1989 Dave went to work at International House, Madrid (Serrano). He became Head of
the Young Learners Department and played a major part in making it one of the biggest
and most important departments of its kind in Spain and in the International House
organisation worldwide. It was at IH in Madrid in 1990 that I met Dave and began working
in close collaboration with him.
Dave always had a passionate and genuine concern for offering the highest quality of
teaching and attention of Primary and Secondary students and could always find time to
chat to students of every age and to their parents. He will be remembered by the many
teachers he worked with for his natural ability to make them feel valued and appreciated
and for inspiring them to do their best by creating a relaxed and caring, yet highly
professional atmosphere.
It was in 1992 that Dave and I began writing ELT materials together, something we
discovered to be even more pleasurable than it was challenging. People would occasionally
check up on us to try to find out how it was possible that two people could be laughing
quite so much if they were meant to be deeply immersed in work. In fact, for seven years
we wrote together and worked full-time at International House and consequently we
shared and office seven days a week for seven years.
The title of our. coursebook, Teamwork, aptly describes our relationship as colleagues and
friends. Dave was very, very proud of the results of his hard work. Right up to the time of
his death Dave and I were working our new secondary project, Top Team, for Macmillan
Heinemann EL T published in Spain early this year.
Dave's death has been an enormously sad shock to his family, his friends and to all those
who knew him and worked with him. We have all lost a great member of our team. 'To live
on in the heart of those we love is not to die'. Fortunately, there is no doubt that the
happy memories of Dave will live on for a long, long t ime for a great number of people and
that he will continue to be an inspiration for those of us who were lucky enough to know
him well.
David Spencer
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Future Events 2000
27-31 March

7-8 April

34th Annual International IATEFL Conference
Burlington Hotel, Dublin, Ireland
(Contact the IATEFL Office)

Young Learners 2000, Viterbo, Italy

,

Joint IATEFLfl'ESOL ltaly/Universita Degli Studi di Viterbo conference
(Contact Lucilla Lopriore fax +39 06 4674 2478)
7-9 September

IATEFL Joint SIG Symposium, Madrid, Spain
Jointly with the British Council
Speakers to include: David Crystal & Peter Medgyes
(Contact the IATEFL Office)

Young Learners
Creating a Positive and Practical Learning
Environment
Edited by Anastasia-Sissy Gika and Wendy Superfine
published by IA TEFL and the British Council 1998
ISBN 1 901195 70 3
Price £10
This user-friendly collection of papers resulted from the Madrid Conference for Teachers of Young Learners in
February 1998. The keynote arti9les are by Carol Read, Sarah Phillips and Maria Felberbauer.
Section 1, Teaching English to three- to six-year-olds, includes articles by Clara Mate Cabezudo and Ana Maria
Perez Molaguero, Carmen Alario Trigueros, Sally Rees and Piedad Ruiperez Calleja, Robert Seager, Milagros
Lopez Rojas, Teresa Reilly and Helena Aiken.
Section 2, Teaching English in Primary Schools, includes articles by Anastasia-Sissy Gika and Anthony Green,
Eleanor Watts, Malgorzata Szulc-Kurpaska, Jacqueline Johnstone, Maria Georgieva, Ilona Kubrakierwicz,
Alison Edge and Sandra Piai and Wendy Superfine.
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YOUNG LEARNERS
SPECIAL INTEREST GROUP
The Young Learners Special Interest Group was initiated in 1986 and has now
evolved into a flourishing world-wide network of teachers of children and
teenagers up to 17 years.
Aims

•

•

To provide information on recent developments in the education of young
learners in the field of English as a foreign language,
To help teachers and teacher trainers circulate ideas, news etc. and to meet
the greater demand for communication in the fast expanding world of
teaching EFL to young learners.

(YL SIG)
Joint SIG Co-ordinators
Christopher Etchells
18, Riverside,
Winchcombe,
Glos, GL54 5JP, UK
email:
etchells@countryschool. corn

Debbie Smith
Pilgrims House
Orchard Street,
Canterbury, CT2 8BF, UK
email:
debbie@pilgrims.ac.uk

What do we offer?
The Newsletter This is a biannual publication concerned with teaching
EFL/ESL to children and teenagers. It includes:
• practical ideas for teachers of young learners,
• articles on methodology and theory,
• details of future events such as conferences and seminars,
• reports of recent events
• book reviews.
Other publications Joint SIG publications are available from the IATEFL
office. These are the proceedings of joint seminars and conferences which have
been held recently.
Conferences and seminars The SIG organises a Young Leamer 'track' at the
annual IATEFL conference and other UK and international events which are
often organised in conjunction with other SIG groups. The SIG 'track' covers
topics which include infant, primary and secondary practice as well as teacher
training issues.
To find out more about the YL SIG and IATEFL please contact:

IATEFL
3 Kingsdown Chambers
Whitstable
Kent
UK
CT52FL
Tel: +44 (0)1227 276528
Fax: +44 (0)1227 274415
email: IATEFL@compuserve.com
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Events Co-ordinators
Wendy Superfine, UK
Janet Olearski, Oman
YL Web Site Manager
Christopher Etchells, UK
Newsletter Editor
(Spring 2000)
Carol Read, Spain
Other Committee Members
Sarah Burwood, Canada
Andy Jackson, UK
Helen Paul, Germany
Eleanor Watts, UK

Members can be contacted
through IATEFL.
The newsletter is published
twice a year. We welcome
contributions or suggestions
for future newsletters on any
aspects of teaching English to
Young Learners up to 17
years. It is edited in rotation
by different members of the
committee.
Advertisements Rates
Back cover:
£150
Full page:
£ 120
Half page:
£70
Quarter page: £40
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